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Introduction  

The National Collaborative Outreach Programme (NCOP) aims to support the Government’s goal to 

double the proportion of young people from disadvantaged backgrounds in Higher Education (HE) 

by 2020. It aims to increase the number of students in HE from ethnic minority groups and address 

the under-representation of young men from disadvantaged backgrounds by 20 percent, i.e. in the 

specific local areas where HE participation is low overall and lower than expected given GCSE 

attainment levels, in HE. The NCOP has been running since the academic year 2017 with the express 

purpose of boosting young HE participation rates in England’s most disadvantaged wards. The areas 

identified by the Pathways consortia for the NCOP represent urban areas of Northamptonshire, 

Leicestershire and Rutland that correlate to the priority areas for the counties in relation to chaotic 

families, crime, social housing policy, and health and wellbeing. The Institute for Social Innovation 

and Impact (ISII), University of Northampton and the University of Leicester have been carrying out 

variety of different evaluation activities to assess the social impact of the NCOP as well as analyse 

the data necessary for the HEFCE targets. 

This report is part of the monitoring and evaluation plan and provides preliminary feedback on the 

outcomes of the NCOP project. In particular, in the following section we will present the theoretica l 

framework of the project (section 2). The third section presents the monitoring process (section 3), 

with the inputs, the activities, and the expected outputs. The methodology utilized to evaluate the 

project (section 4) describes how we implemented the quantitative and qualitative evaluations. The 

preliminary results of both the quantitative and qualitative evaluation are presented in the data 

analysis section (section 5). The report ends with the conclusions (section 6), in which preliminary 

answers, based on the data collection to date, to the research questions are presented  

  

1. Theoretical framework 

NCOP is an outreach initiative for disadvantaged group of students to gain access to HE. It is 

important to mention that this is not the first initiative that was introduced to increase participation in 

HE. The New Labour Government also tried to drive up the overall participation of “non-traditiona l 

students or students from poorer backgrounds” (Ball et al., 2002:333). The Sutton Trust’s report (2015 

indicates that there are “too many” high-attaining students coming from poorer backgrounds who fail 

to gain access to HE. As most literature points out there is a big concern about ‘widening 

participation’ and “breaking down exclusivity of university education” (Reay et al, 2009:1). Although 

the English government and the universities are trying to widen participation through outreach 

initiatives like NCOP, there are still questions about which of these initiatives are the most effective 

(the Sutton Trust). 

  

Ball (1990) suggests that all education policies should be studied an appropriate theoretica l 

framework. In our research as well, it is essential to examine the NCOP activities by various theories 

or theorists. Critical educational theorists such as Stephen Ball, Paula Freire or Pierre Bourdieu whose 

habitus and cultural and social capital concepts have been applied to educational research would be 

suitable for this research. One of the theorists this research will draw on is Bourdieu. Cultural capital, 

which is widely recognised as one of Bourdieu’s (1986) concepts, helps to underline the choices 

students make when or if they attend a HE institute. Cultural capital plays a significant role in societal 

power relations and very much linked to education. For Bourdieu that cultura l capital consists of 

“familiarity with the dominant culture in a society and especially the ability to understand and use 
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‘educated’ language” (Suvillan, 2002:2) and this familiarity with culture often comes from the one’s 

upbringing. It means that if one is familiar with a culture where the education may not be regarded as 

a necessary, this individual may not aim at getting a good education. In this case, if our students come 

from disadvantaged backgrounds, where not many (or any) family members or friends attend HE 

institutions, they do not naturally consider or aim for it. The literature on HE has highlighted that 

families’ background play an essential role and middle-class families are more enthusiastic for their 

children to attend ‘enrichment’ activities, extra-curricular sports and creative classes (Ball & Vincent, 

2007:1061). Therefore, working class and ethnic minority students’ participation in HE becomes 

more challenging due to their social and cultural capital (Ball et. al, 2002). This indicates that social 

class remains a major factor in HE participation and initiatives for HE cannot be evaluated adequately 

without considering social class.  

  

 However, there are also different levels of analysis when it comes to ethnic minority students’ 

participation in HE. Even though some universities might be claiming success in widening 

participation, the research points out that “there exists an apparent polarisation between those 

universities attracting working-class and minority ethnic students and those attracting the traditiona l 

university constituency-white middle classes” (Reay et al., 2009:2).  Therefore, a broader perspective 

has been adopted on minority ethnic students’ HE choices and there are bigger questions to address 

when it comes to examining students’ HE choices; it is not only about “who goes, but also who goes 

where and why?” (Ball et.al, 2002:354). For example, some students prefer to go to their local 

universities so that they can live with their families and decrease the cost of the university (Reay et.al, 

2009). Minority and ethnic students also consider the universities’ ethnic mix and diverse nature as 

well as the cost. According to Ball et al (2002), some ethnic and minority students do not aim for 

universities like Oxford and Cambridge due to being conceived as “posh” and “sort of middle class” 

places (p.346). Reay et al’s study (2009) declared that if elite universities only have a small working-

class students (this can also relate to ethnic and minority students) they do not only face academic 

challenge but also they come across considerable identity issues. 

 

It is essential to look at the NCOP activities and their impact considering all these different factors 

that go into the students’ decision-making process. In view of all that has been mentioned so far and 

considering the research questions, drawing on educational theorists such as Bourdieu and Ball will 

help the researchers to examine the relationship between the HE choices students make (or do not 

make) and issues of social class and identity.  

 

2. Monitoring section 

This section presents the monitoring approach to the NCOP, and in particular the project’s inputs, 

activities, and outputs. A complete monitoring approach investigates also the outcomes and the 

impact produced by the overall process. However, the current initial stage of the project and the 

preliminary nature of the gathered data do not allow us to address them yet. The outcomes and the 

impact will be addressed in a more advance phase of the project. 

The National Collaborative Outreach Programme (NCOP) runs in the academic year 2017-18 and has 

the express purpose of boosting young HE participation rates in England’s most disadvantaged wards. 

The NCOP seeks to achieve this by focusing activity in those areas where HEFCE’s analysis has 

shown participation in HE to be particularly low overall, and lower than it would be expected given 
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the KS4 attainment levels in those areas. The below table displays the areas and schools involved in 

the project. 

Table 1: Areas and schools involved with the Pathways Consortium. 

 Northampton 
Abbeyfield School 

Northampton Academy 
Duston School 

 Corby 

Lodge Park Academy 
Corby Business Academy 

Corby Technical School 
Kingswood Secondary 

Academy 

 Kettering 

Kettering Buccleuch Academy 
Kettering Science Academy 
The Latimer Arts College 

 Wellingborough 
Sir Christopher Hatton School 

Wrenn Academy 
Weavers Academy 

 Rutland  
Catmose College 11- 16 

 East Northants  
Rushden Academy 

The Ferrers School 

 Daventry  

The Parker E-ACT Academy 
DSLV E-ACT Academy 

 FE Colleges 

Northampton College 
Moulton College 

Tresham College  
Harington School (Rutland) 

 

 Leicester  
New College Leicester 

Wigston Academy 
Sir Jonathon North Community 
College 

Tudor Grange Samworth 
Academy 

South Wigston High School 
Beaumont Leys School 
St Paul’s Catholic School 

Rushey Mead Academy 
Beauchamp College 

Judgemeadow Community 
College 

 Leicestershire 

Limehurst Academy 
De Lisle College 

King Edward VII Sports and 
Science College 

Ashby School 
Lutterworth College 

 Derbyshire 

Pingle School 
 

The overall purpose of boosting young HE participation rates in England’s most disadvantaged areas 

can be broken down into the following outcomes: 

1. Increase the application rate to HE of learners from identified schools in target wards in 2020; 

2. Increase the proportion of learners in target schools with sufficient attainment at KS4 to 

successfully progress onto KS5 level study; 

3. Increase number of female learners opting to study a STEM subject at HE by deliver ing 

activities aimed to raise awareness of women in science, technology, maths and industry; 

4. Increase proportion of Level 2 BTEC learners that progress to BTEC Level 3 as an alternat ive 

route to HE; 

5. Ensure that the key influencers (i.e. parents, carers, and teachers) receive communicat ion 

around all activities offered by Pathways and wider information about options into HE; 

In order to address the just mentioned outcomes, the Pathways consortium has selected and offered 

several activities to the schools. The wide range of activities implemented (around 50 activities in the 

consortium) are not only meant to target the outcomes, but also to address a wider spectrum of factors 

that influence the access to HE (e.g. students’ aspirations and self-esteem, mentoring process, 

working experiences, mental health issue). The table below presents some of the activities and the 

outcomes that are meant to be targeted. 
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Table 2: Outcomes and activities of the Pathways Consortium.  

The monitoring exercise builds on the outcome described above. In particular, the methodologica l 

and the data analysis sections will respectively present how the activities offered by the Pathway 

consortium are monitored and the final results, which will help us to understand the effectiveness of 

the various activities.  

3. Methodology 

A mixed methodology approach has been utilised to ensure robust and valid monitoring and 

evaluation of the Pathways consortium NCOP programme. A number of primary and secondary 

methods, utilising both qualitative and quantitative data have been implemented across the 

consortium’s NCOP programme. 

A T1 NCOP survey (online and hard copies) has been designed. The survey has been given out to 32 

schools in Northamptonshire and in Leicester from the 10th of September until the 17th of November, 

and so far 957 students completed the surveys. There will be a second (T2) survey implemented in 

February/March, 2018 half-term, and a third survey (T3) will be implemented in June, 2018. The 

Activities                                                                     Outcome 

Year 10 Holiday Club 

Increase the application rate to HE of learners 
from identified schools in target wards in 
2020 

 

Year 12 Residential 

Open Day Exchange 

Work experience programme 

Assembly in schools (Why go, Finance, Study 

Skills and UCAS) to students in year 10,11& 12 

VIP year 12 residential 

Create your future 

Mentoring 

Increase the proportion of learners in target 

schools with sufficient attainment at KS4 to 
successfully progress onto KS5 level study 

Imagine a day drama workshop 

Changemaker diamond award 

Faculty plus 

STEAM Showcase Increase number of female learners opting to 
study a STEM subject at HE by deliver ing 

activities aimed to raise awareness of women 
in science, technology, maths and industry 

Girls into STEAM 

Big Bang 

Mentoring 

Increase proportion of Level 2 BTEC 

learners that progress to BTEC Level 3 as an 
alternative route to HE 

Year 12 Residential 

Development of BTEC online resources 

Northampton town football club aspirational event 

Website and online support Ensure that the key influencers (i.e. parents,  
carers, and teachers) receive communicat ion 

around all activities offered by Pathways and 
wider information about options into HE 

Parent Workshops 

BTEC Promotional Programme 
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questionnaire collected information about most of the objective explained in the previous section: 

students’ plan for the future, aspirations, knowledge of the aspects of HE, application towards HE, 

attitudes toward HE, self-efficacy questions, and personal characteristics. To increase the validity of 

the monitoring and evaluation the research will aim to analyse data from available comparison groups  

(students coming from non NCOP wards defined as non-NCOP students to compare our NCOP 

students coming from NCOP wards). Although it is recognised that randomised control trials (RCTs) 

are the ‘gold standard’, the logistical and ethical difficulties that a control group can present when 

working with such a large range of delivery partners and educational institutions were deemed as 

challenging. Data will be collected wherever possible, for example when schools get all students to 

complete GSE surveys, instead of just NCOP students, and then some of these participants, who do 

not access all or some of the NCOP activities, can have their data used as a comparison. 

We have also been working on qualitative data collection from a sample of relevant stakeholders such 

as teaching staff, activity leaders and students, since October. Initial data collection involved the first 

rounds of surveys (T1s), the qualitative data collection will be undertaken more actively in the next 

phase by using of a number of methods such as semi-structured interviews and focus groups. The 

data in different phases of the research will be collected sequentially and concurrently and the learning 

from each phase will inform the next. As well as the primary data collection the evaluation will also 

analyse secondary data such attainment grades, target grades, Key Stage 4 and 5 option choices. For 

the qualitative data, the researchers have been working closely with the Pathways consortium NCOP 

programme to attend different NCOP activities. Activities such as Commando Joes (CJ), Mental 

Health workshop, Humanutopia, and Imagine-A-Day have been visited so far. Non-participatory 

observation, and some informal interviews were taken place during these activities. In one of the 

events, Humanutopia, the researchers were invited to take part in the activity which provided the team 

with a great opportunity to collect data and get detailed insight about the event. The two researchers 

spent the whole day and engaged with the activity leaders, students and their teachers.  During each 

activity, the researcher kept a fieldwork journal to write their thoughts and observation about the 

activities. Keeping a reflexive journal during a non-participatory observation is essential to reflect on 

the researcher’s experience of the activity. Whenever possible, the researcher also had short (informal 

interviews) with both the participants and activity leaders.  In the next phase, semi-structured 

interviews and focus groups will be conducted with a purposive sample of NCOP stakeholders, 

especially with the students and parents, from a sample of schools and colleges in the 

Northamptonshire.  There will be a visit to the Big Bang Fair in 2018 where the research team plans 

to have integrative boot to understand the participants’ views and intentions to study or have a career 

in STEM.  
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Figure 1: Research Methods. 

 

 

The research methods shown above provide data to allow the consortium to answer the research 

questions. The Pathways consortium has been utilising a range of different activities, and a range of 

data has been collected and will be collected across and will be analysed to assess impact and monitor 

and evaluate progress. 

4. Analysis  

As defined in the monitoring paragraph, the aim of this section is to address if the inputs and the 

activities of the Pathways consortium are able to produce the expected outcomes. In order to do this, 

the analysis tries to answer to the following research questions: 

RQ1) What is the output of the NCOP programme on the application to HE rate of learners from 

identified schools in target wards? 

RQ2) What is the output of the NCOP programme on the proportion of learners with a suffic ient 

attainment at KS4 and their progress onto KS5 level study. (not addressed in this report) 

RQ3) What is the output of the NCOP programme on the number of female learners? 

RQ4) What is the output on the proportion of Level 2 BTEC learners from identified target schools 

progressing to BTEC Level 3 as an alternative route into HE. (not addressed in this report) 

RQ5) What is the output of the NCOP programme on the understanding and knowledge of the 

pathways options to HE on the parents/carers of targeted cohort students? 

It is important to consider that the project is at an initial stage and the data gathered are preliminary. 

Therefore, only some of the outcomes and research questions will be addressed, and this will be done 

in a descriptive way. In particular, the qualitative section provides an overview of three activities to 

which we participated. Whilst, the quantitative section presents the results from the questionnaire. In 

particular, investigated the knowledge about HE, proxies about the increase of the application rate to 

HE of learner, the position of the parents, carers, and teachers about the students’ attitudes toward 

HE, and the students’ aspiration and self-efficacy. 
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5.1 Qualitative Data Analysis 

Since September 2017, the ISII team has attended several of the NCOP activities, includ ing:  

Commando Joes, Imagine a day and Humanutopia, these were chosen as a representative sample. The 

team also gave T1 questionnaires to Sports Journalism activity. This section will provide an overview 

of the 3 activities that the ISII team observed and participated in. These notes are based on the 

observations and the fieldwork journal that one of the researchers held.  Since the qualitative data 

analysis still in progress, it is too early to come up with any conclusions or analysis.   

Commando Joes: 

Commando Joes work in around 350 schools in England, the ISII team visited them at Northampton 

Academy. Commando Joes aimed at working with students who are often reluctant about their studies 

and engage them. The Commando Joe activities link teamwork with physical exercise and teach them 

life skills as well as discipline. The activity leader said that the CJs have more of a practical side than 

a physical. Students get to do problem-solving tasks, learn about teamwork, leadership. They develop 

communication skills and confidence. They do physical activities almost without being aware. The 

curriculum built for these activities emphasise British values, health and well-being and leadership 

(Commando Joes, 2017). In the session that the ISII researcher team participated, the students had to 

work in teams to do several different activities. At the end of the activity, the researcher interviewed 

the activity leader. The activity leader believes that the CJs are beneficial due to teaching skills such 

as planning and debating and teamwork. However, he thinks that the activity should include all the 

students who are interested in attending CJs instead of postcodes. Moreover, he commented that the 

CJs should be weekly and had given this feedback before. The researcher also had a short interview 

with the students’ PE teacher, also suggested that CJs should be weekly not forth nightly. More 

importantly, he commented on the surveys that were sent to the schools. He wanted to know how the 

research teams measure the usefulness of each specific activity such as Commando Joes since the 

surveys are focused mainly on accessing universities.  

Figure 2: Students with the CJ activity leader. 
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Imagine a day:  

“Imagination is more important than knowledge “Albert Einstein  

Imagine a day took place for a week in Corby, however, the researcher only attended the 3rd session. 

The researcher observed the whole session, engaged with the students, activity leaders and teachers. 

The researcher from ISII team attended this activity in Corby Technical School on 15th of November, 

2017. The activity started at 9:00 am and finished at 3:30 pm, after the activity the students had half 

an hour to relax until their home time. The researcher spent the whole day with the students and 

observed their behaviour. This was a day where a mock OFSTED took place so all the staff, teachers 

and students were a bit more stressed than normal. Throughout the day, there were teachers coming 

in and out to observe the activity. In total there were 26 students, 17 boys, and 9 girls. The session 

started with the activity leader summarising what they did in previous sessions. There were a lot of 

laughter throughout the activity, the students felt free and comfortable. They were all very engaged. 

There were two students who were suffering from anxiety problems and the activity leaders even 

managed to engage them. 

One of the most of the important things for the students that they felt like that they could be 

themselves. They said to the researcher that they did not have to be quiet and they could laugh loudly. 

They had many different warmer activities throughout the day to prepare them the main activity which 

is creating a new planet. Most of the warmer activities students engaged allowed them to shout out 

loud or do physical activities which they seemed to really like. For example, in one of the activit ies, 

the students were asked what noises they hear in a kitchen and asked to pick a kitchen tool (i.e. kettle, 

toaster, microwave) to imitate the sounds of these tools to create a ‘kitchen orchestra’. The students 

made up four groups and picked four items; toaster, microwave, kettle and the last group wanted to 

say ‘dinner’s ready’. Then all four groups began to make these noises. This activity made them think 

out of the box and imagine themselves in a different context and be creative. 

After lunch, the students again did some warm up activities and then the main activity began. The 

students were told that they were picked to go to a new planet by the government, therefore, they first 

needed to make a spaceship by using their body. With this roleplaying activity the students acted like 

objects and think about how to make a spaceship, the students were also encouraged to work in teams. 

After that, the students were given an A3 paper and coloured pens to write 10 rules for their new 

planets. The students were put into four different groups for this activity. Each group came up with 

names and rules for their planets and had to advertise to the other groups at the end of the activity. 

Some of the students thought that our world is ‘mediocre’ and they could build a better planet. The 

students liked working in teams. 

During the break times, the ISII researcher talked to some of the staff. One of the teachers stated that 

this activity was really good for the students who had anxiety issues because they actually engaged 

in the activity and in classes these students do not easily engage or participate in activities. Therefore, 

the teacher was very happy to see these students taking part in Imagine A Day. When the researcher 

talked to the students to get their feedback, they all agreed on the fact that it was find and they liked 

the fact that there were no limitations to their imagination, they were allowed to talk about any idea 

that comes to their minds and put these ideas forward. They all agreed that it was great fun. One of 

the students said that it was a great activity because they had the opportunity to be creative and do 

things they do not usually in their classes. 
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Figure 3: Creating a New Galaxy. 

 

Figure 4: Rules for the Galaxy. 
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Humanutopia: 

Humanutopia activity aims at bringing positive change into their participants’ lives and help young 

people to inspire to do more with their lives. Two researchers from the ISII team went to observe the 

activity, and they were also asked to participate in it which provided the researcher with a great 

insight. There were two activity leaders and 4 mentors from the University of Northampton. In total 

there were 17 students, 4 of them from Northampton Academy and the rest from KBA. The main 

activity leader who led the whole activity was very engaging and encouraged the students to talk and 

share their experiences. 

The activity leader began the activity by talking about his own background and sharing his own 

personal difficulties in life which gave the students the trust and confidence to talk about their own 

lives. The activity leader shared that he made bad choices as a teenager but one day he decided to 

change his future and stopped making bad choices. He emphasised the importance of individua l’s 

choices and how these choices affect our own futures. Most importantly the activity leader talked 

about issues like ethnicity, colour and discrimination in schools and acknowledged that some students 

have a difficult time in their schools due to their backgrounds. The activity leader created a safe for 

students to share and talk openly. The students were challenged to be open and honest about their 

feelings both to the activity leader and their peers. 

All these things encouraged students to think about concepts like justice, equality and tolerance. They 

were also encouraged that they could do more with their lives no matter what background they come 

from. When the researcher talked to the students they all provided positive feedback and said that 

they felt better about themselves; who they are. In the final activity, the students were asked to design 

a product that could be useful for the society. The group that one of the researchers involved with 

came up with a wristband to check teenagers’ attitudes in schools. All the groups presented their ideas 

and welcomed questions from peers. 

The programme’s website states that: “in one inspiring day, we target hope, confidence, happiness, 

relationships and employability, leaving everyone involved feeling great and ready to tackle the daily 

challenges they face” (Humanutopia, 2017), which they achieved with the young people on that day. 

The young people all left happy and thinking more about who they are and what they want to do with 

their lives. 
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Figure 5: Ideas for Social Change. 

 

 

5.2 Quantitative evaluation 

The quantitative data collection has been implemented from the 10 th of September until the 17th of 

November. During which we collected 957 questionnaires among the schools of the pathways 

consortium. The respondents are respectively 568 non-NCOP students (59.35 %) and 389 NCOP 

students (40.65%).  In this report we will compare the responses of the NCOP students with the non-

NCOP students by addressing the expected outcomes defined in the Monitoring section (section 3).   
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Figure 6: Non-NCOP students and NCOP students by years group (%). 

 
Authors’ elaboration. NCOP data 2017.  

For both groups, the majority respondents are year 11, respectively (33%) for the NCOP students and 

28.46% for the non-NCOP students. Followed by the year 10 (31.15% NCOP students and 26.92% 

non-NCOP students) and year 9 (18.69% NCOP students and 14.36% non-NCOP students). Figure 7 

shows the demographic characteristics of our respondents (gender, disability, and access to Free 

School Meal).  
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Figure 7: The demographic characteristics of our respondents (gender, disability and access to Free 

School Meal) (%).  

 
Authors’ elaboration. NCOP data 2017.  

As Figure 7 shows the majority of the respondents do not present a disability, respectively 81% for 

the non-NCOP students and 80% for the NCOP students. The gender is almost equally spread, with 

the bigger difference for the NCOP students, in which 52% are male and 45% are female. For our 

respondents, the access to Free School meal is low, however it is slightly higher for the NCOP 

students (25%). With respect to the ethnicity, 70% of the NCOP students and 77% of the non-NCOP 

students are ‘White British’. Moreover, 7% of the non-NCOP students and 8% of the NCOP students 

are from ‘other White background’ and 3% of the non-NCOP students and 6% of the NCOP students 

are ‘Asian or Asian British – Indian’.  

As mentioned at the beginning, in this section we will compare the two groups of respondents by 

addressing the expected objective. The first aspect that we meat to investigate is the knowledge about 

HE. The next table shows how much the respondents know about the several aspects related to 

applying to HE. 
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Table 3: Respondents’ knowledge about the several aspects related to applying to HE (%). 

 

The courses 

that are 

available 

Different routes 

to HE 

How to apply 

through UCAS 

Where to find 

information 

about applying 

The 

qualifications 

and grades 

needed to get 

into the course 

you want 

 

non-

NCOP NCOP 

non-

NCOP NCOP 

non-

NCOP NCOP 

non-

NCOP NCOP 

non-

NCOP NCOP 

Nothing 16.54 18.13 25.13 21.88 67.36 59.56 25.13 26.25 19.17 16.88 

A little 65.89 60.63 62.18 56.56 22.02 31.03 59.84 50.00 48.96 47.81 

A lot 17.57 21.25 12.69 21.56 10.62 9.40 15.03 23.75 31.87 35.31 

Total 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

Authors’ elaboration. NCOP data 2017.  

Both groups seems a little confident in the knowledge about the HE, however the NCOP students 

seem a bit more confident with respect to non-NCOP students. The lowest knowledge is experienced 

in relation to how to apply to UCAS, in fact 67% of the non-NCOP and 60% of the NCOP students 

do not know nothing about it. Whilst, the higher knowledge is with respect to the qualifications and 

grades, in particular 32% of the non-NCOP and 35% of the NCOP students know a lot about it. With 

respect to the other three topics: the courses that are available, different routes to HE, and where to 

find information about applying, the majority of both groups indicated as level of knowledge as little. 

The next table shows how much students know about HE studies.  

Table 4: Respondent’s knowledge about HE studies (%).  

 

What student 

life would be 

like 

How it leads to 

careers that you 

may be 

interested in 

The costs of 

study 

The financial 

support 

available 

The options 

about where to 

live whilst 

studying 

The support 

available 

 

non-

NCOP  NCOP  

non-

NCOP  NCOP  

non-

NCOP  NCOP  

non-

NCOP  NCOP  

non-

NCOP  NCOP  

non-

NCOP  NCOP  

Nothing 15.10 14.47 14.92 10.79 28.83 26.42 42.89 37.06 28.39 28.80 33.33 33.44 

A little 63.02 65.09 57.07 61.90 44.16 46.86 47.63 45.69 53.91 49.05 57.81 50.00 

A lot 21.88 20.44 28.01 27.30 27.01 26.73 9.47 17.25 17.71 22.15 8.85 16.56 

Total 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

Authors’ elaboration. NCOP data 2017.  

Table 4 shows that most of the students knows just a little about HE. In fact, for all subjects, the 

majority of both groups indicated that they know a little. The aspects about HE studies they know the 

less are ‘the financial support available’, in fact 43% of non-NCOP students and 37% of the NCOP 

students indicated that they know nothing about it. In the following section, we will explore the 

information captured about the perception of the students on their selves in HE. 
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Figure 8: Perception of the students on their selves in HE from 1 ‘Strongly disagree’ to 5 ‘Strongly 

agree’ (6 is ‘Don't know’) (%). 

 
Authors’ elaboration. NCOP data 2017.  

Most of the respondents allocated themselves in the middle category ‘neither agree nor disagree’ (3) 

and in the category ‘agree’ (4). It is interesting notice that for some aspects investigated the non-

NCOP students fell a bit more confident with respect NCOP students. For example, 48% of the non-

NCOP students and 41% NCOP students agree that they would fit in in the HE. A different patter is 

shown when considering the academic ability to succeed and the ability of the student to cope with 

the level of study required. In these cases, more NCOP students strongly agree with respect to non-

NCOP students (respectively 10% of the non-NCOP students and 15% NCOP students and 7% of the 

non-NCOP students and 10% NCOP students strongly agree). 
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Figure 9: Perception of the students on their selves in HE from 1 ‘Strongly disagree’ to 5 ‘Strongly 

agree’ (6 is ‘Don't know’) (%). 

 
Authors’ elaboration. NCOP data 2017.  

Figure 9 shows that most of the students allocate themselves in the right-hand side of the distribution 

(in between ‘4 agree’ and ‘5 strongly agree’ categories). Showing that the respondents feel more 

confidents in these aspect related to HE with respect to the ones investigated in Figure 8. In some 

themes the NCOP students allocated themselves in higher levels with respect to non-NCOP students. 

For example, when asked about if the HE would broaden their horizons 44% of the non-NCOP and 

38% of the NCOP students agreed, furthermore 27% of the non-NCOP and 24% of the NCOP 

students strongly agreed. Whilst in other cases the NCOP students allocated themselves in higher 

position. In fact, in relation to the idea that HE give valuables skills to the students 32% of the non-

NCOP and 37% of the NCOP students strongly agreed. It is interesting to notice that with respect to 

the possibility of HE improving the students’ social life both groups had the same perception, in fact, 

the majority of both groups allocated themselves in the same categories.  

As previously mentioned it is not possible to measure the increase of the application rate to HE of 

learners yet. However, in this following paragraph, we will investigate proxies that will help us to 

understand if the students intend to apply to HE. 
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Table 5: Students’ attitude after current studies for students year 9, year 10, year 11, and college level 

2 (%). 

 Plan after current studies 

 non-NCOP students NCOP students Total 

Study at school or a sixth-form college 35.53 31.84 33.70 

Study at a further education college 15.75 31.46 23.52 

Get a full-time job 5.13 4.12 4.63 

Get a part-time job 4.03 4.12 4.07 

Begin an apprenticeship 13.55 14.23 13.89 

Some other type of training 1.10 1.50 1.30 

Other 14.29 6.74 10.56 

Don't know 10.62 5.99 8.33 

Total 100.00 100.00 100.00 

Authors’ elaboration. NCOP data 2017.  

Table 5 shows that both groups seems incline to continuing the studies (year 9, year 10, year 11, and 

college level 2). In fact, the majority of both the NCOP and the non-NCOP students intend to ‘study 

at school or a sixth-form college’, respectively 32% and 36%.  However, an equal proportion of 

NCOP students plans to study at a further education college (31%). Since one of the goal of the project 

is to improve the attitude of the female students towards HE, we investigated the previous information 

among female and male (for NCOP and non-NCOP students jointly).  More female with respect to 

male intend to ‘study at school or a sixth-form college’, respectively 41% and 28% and for ‘study at 

a further education college’, 29% for female and 19% for male.  

With respect to the students of year 12, year 13, and college (level 3) the most frequent category is 

‘study away from home at university or another HE institution’. In fact, 58% of the non-NCOP 

students and 57% of the NCOP students allocated themselves in this category. The second most 

frequent category is ‘study at a local university or another HE institution’ for both groups, around 

11%.  

Moreover, we asked to the students of sixth form or college level 3 (year 2) if they applied to HE, the 

responses were similar among the two groups. In fact, 45% of the non-NCOP students and 44% of 

the NCOP students said ‘yes’ and the remaining respondents said ‘no’. When asked to the younger 

students (y 9, y 10, y11, y12, college level 2, and college level 3-y1) how likely they are to apply to 

HE the majority of them answered ‘very likely’ (26% of the non-NCOP and 23% of the NCOP 

students), followed by ‘fairly likely’, and ‘definitely will apply’. An interesting aspect is the 

percentage of the hesitant students, in fact 19% of the non-NCOP students and 17% NCOP students 

do not know yet if they intent to apply to HE, however this can be explained by the fact that in this 

group of respondents there are also young students (from y 9 and 10). Moreover, we investiga ted 

whether there is any gender inequality with respect to the propensity to apply to HE. Females are 

either extremely motivate or unlike to go to HE. In fact, the most frequent categories for female are 

either ‘very likely’ (26% with respect to 24% of the male) and ‘definitely will apply’ (22% with 

respect to 13% of the male) or ‘fairly unlikely’ (10% with respect to 6% of the male). Instead, the 

most frequent category for male is ‘fairly likely’, respectively 19% for female and 26% for male.  
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We then investigated which are the main reasons why the students indicated a negative (or unlike) 

response to go to HE. It is interesting to notice that this variable shows discrepancy among the two 

groups, see Figure 10. 

Figure 10: The main reason why the student might not go on to study further (%). 

 
Authors’ elaboration. NCOP data 2017. 

In fact the most frequent category for the NCOP students is ‘still undecided’ (24% for the NCOP and 

12% for the non-NCOP students) whilst for the non-NCOP students is ‘I want to work and earn 

money’ (24% for the non-NCOP and 16% for the NCOP students). A significant percentage for both 

group rely on the grades they get, 19% for the NCOP and 13% for the non-NCOP students. A second 

significant share has decided on a specific career that does not require further study (9% for the non-

NCOP and 16% for the NCOP students). 

A third objective is to influence parents, carers, and teachers. Again we are not able yet to investiga te 

if the project has produced an impact on these actors, but we can investigate their starting point. The 

next figure represents how much family, friends, teachers, and carrier adviser influence the students’ 

decisions about what to do next.  
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Figure 11: Representation of how much family, friends, teachers, and carrier adviser influence the 

students’ decisions about what to do next (%).  

 
Authors’ elaboration. NCOP data 2017. 

Figure 11 shows that most of the students are influenced by the parents. It is interesting notice that 

among those that indicated ‘other’ a significant shares indicated themselves, showing a noticeable  

trust in themselves. We then investigated if the student is the first in the family to go to HE and we 

noticed that around a third gave a positive answer (31% for the non-NCOP students and 29 for the 

NCOP students). On the contrary, 39% for the non-NCOP students and 35% for the NCOP students 

indicated that an immediate family member (grandparent(s), parent(s), or brother(s)) has gone to HE, 

the remaining respondents do not know.  

The last aspect we are going to investigate is students’ aspirations to apply to HE and students’ self-

efficacy.  

Figure 12: Students’ aspirations to apply to HE (%).  
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Authors’ elaboration. NCOP data 2017. 

As we can see in Figure 12, the NCOP students and non-NCOP students have almost the same 

perceptions about the aspirations to go to HE. With respect to the motivation to well in the studies, 

the percentages are similar however the non-NCOP students seems a bit more confidents. In fact, 

most of the NCOP students agreed (47%) whilst, most of the non-NCOP students strongly agreed 

(45%). Even with respect to the students’ perception on getting the grades they need for further 

studies, the percentages are highly similar, most of both the NCOP students and the non-NCOP 

students agreed with it, respectively 51% and 54%. The last aspects investigated is the perception of 

the students on gaining a good place in a course if they want to. Again the percentages are similar, 

however the NCOP students seem to be a bit more confident. In fact, more non-NCOP students 

allocated themselves in the ‘neither agree nor disagree’ and ‘agree’ categories with respect to the 

NCOP students. Whilst more NCOP students allocated themselves in the ‘strongly agree’ category 

(26%) with respect to the non-NCOP students (21%).  

The last aspect we investigate is the students’ self-efficacy (see Table 6). This measures the 

individual’s confidence, motivation and self-esteem, which assesses an individuals’ conscious 

evaluative judgment of his or her life by using the person’s own criteria (through ‘Exactly true’, 

‘Hardly true’, ‘Moderately true’, and ‘Not at all true’). 
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Table 6: Students’ self-efficacy (%). 

 

When I am 

confronted with 

a problem, I 

can usually find 

several 

solutions. 

If someone 

opposes me, I 

can find the 

means and 

ways to get 

what I want. 

It is easy for 

me to stick to 

my aims and 

accomplish my 

goals. 

I am confident 

that I could 

deal efficiently 

with 

unexpected 

events. 

Thanks to my 

resourcefulness, 

I know how to 

handle 

unforeseen 

situations. 

 

non-

NCOP NCOP 

non-

NCOP NCOP 

non-

NCOP NCOP 

non-

NCOP NCOP 

non-

NCOP NCOP  

Exactly true 16.45 12.62 4.23 4.75 2.36 3.80 5.26 5.03 5.28 5.99 

Moderately true 71.80 74.76 56.08 51.90 61.15 59.81 60.26 55.35 59.89 56.15 

Hardly true 9.66 10.73 26.72 27.53 20.47 21.52 23.16 23.58 25.86 26.50 

Not at all true 2.09 1.89 12.96 15.82 16.01 14.87 11.32 16.04 8.97 11.36 

Total 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

 

I can solve 

most problems 

if I invest the 

necessary 

effort. 

I can remain 

calm when 

facing 

difficulties 

because I can 

rely on my 

coping abilities. 

When I am 

confronted with 

a problem, I 

can usually find 

several 

solutions. 

If I am in 

trouble, I can 

usually think of 

a solution. 

I can usually 

handle whatever 

comes my way. 

 

non-

NCOP  NCOP  

non-

NCOP  NCOP  

non-

NCOP  NCOP  

non-

NCOP  NCOP  

non-

NCOP  NCOP 

Exactly true 1.59 2.84 7.61 6.33 4.23 4.73 3.16 4.72 3.42 4.42 

Moderately true 61.38 60.57 48.29 50.63 62.43 59.62 62.37 57.86 60.79 58.04 

Hardly true 12.43 10.41 28.08 25.00 22.75 21.14 18.42 14.47 23.16 18.30 

Not at all true 24.60 26.18 16.01 18.04 10.58 14.51 16.05 22.96 12.63 19.24 

Total 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 100.00 

Authors’ elaboration. NCOP data 2017. 

To the self-efficacy questions both groups replied in a similar way, however there are some interest ing 

discrepancy related to some items. These discrepancies show us that the NCOP students are less 

confident with respect to the non-NCOP students. For example, non-NCOP students (16%) say to be 

able to find several solutions when confronted with problem with respect to the non-NCOP students 

(13%) (‘exactly true’ category). In the fourth item “I am confident that I could deal efficiently with 

unexpected events”, 60% of the non-NCOP students replied “moderately true” in comparison with 

55% of the NCOP students and the other way around for ‘not at all true’. Another items in which the 

NCOP students are less confident is “If I am in trouble, I can usually think of a solution”. In fact, 

22% of the NCOP students replied ‘Not at all true’ with respect to 16% of the non-NCOP students. 

Moreover, the non-NCOP students, that did not allocate themselves in this low category, are spread 

in the highest categories. Lastly, when replying to “I can usually handle whatever comes my way” 

23% of the non-NCOP students and 18% said ‘hardly true’. Vice versa, 13% of the non-NCOP 

students and 19% of the NCOP said ‘Not at all true’. 
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5.3 Quantitative evaluation of selected activities 

Crime Scene and Football Session Evaluation 

As part of the Holiday Club a range of lectures and daily activities were delivered during the Crime 

Scene and Football sessions to showcase a broad range of subjects available in HE.  In particular, the 

Crime Scene session was intended to showcase STEM subjects in a fun and interactive way in order 

to positively increase girl’s interest in these subjects and contribute to addressing the national gap in 

girls entering STEM.  The Football session was intended to increase boy’s interest in and aspiration 

towards HE by highlighting a broad range of subjects in a fun, interactive and relatable manner.    This 

summary is based on feedback from 99 (30 male and 69 female) respondents that completed a post 

session evaluation questionnaire. 

Crime Scene Session: 

As part of the Crime Scene session, participants were asked to evaluate the individual activities that 

they took part in using seven different statements (see table below) as well as having the opportunity 

to provide open comments.  Students were most likely to have gained an improved understanding of 

HE and preparation for future study from the student experience, living at university and careers talks.  

The sporting activity and Kinnex challenge contributed the least to providing new knowledge.  

Students did not appear to be significantly inspired to study the particular subject, with the largest % 

indicating inspiration from the spectroscopy and chromatography analysis.  Students tended to 

perceive the majority of activities as enjoyable, engaging and interactive with the three univers ity 

talks, the car bumper analysis and the spectroscopy and chromatography analysis as the least engaging 

and interactive. 

Table 7: Evaluation of the single activities (%). 

Authors’ elaboration. NCOP data 2017. 
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For the most part, participant’s comments about the activities were highly positive and described 

these as “varied”, “interactive and engaging”, “interesting”, “fun” and “enjoyable”.  The univers ity 

talks however stood out as participant’s favourite activities as these were seen as “really informative” 

and “eye opening” about student life. There was little consistency about the particular activity(s) 

perceived as least enjoyable, however some comments focused on the difficulty of the Chemistry 

session and any negative comments about other activities focused simply on a lack of subject-specific 

interest.  Participants were mostly negative towards the gender split of the sessions and the focus on 

STEM.   

Football Session: 

As part of the Football session, participants were also asked to evaluate the individual activities that 

they took part in using seven different statements (see table below) as well as having the opportunity 

to provide open comments.  Students were most likely to have gained an improved understanding of 

HE from the careers and living at university talks and the sports campus tour and increased subject 

knowledge from the sport management activity.  The largest % of students indicated inspiration to 

study the subject from the football press conference, the sport nutrition activity and the sport tech lab 

tour.  The activities that helped students prepare for future study were the sport nutrition activity and 

the careers and university talks.  Students learned new knowledge particularly from the biomechanics, 

design a football kit activity and the living at university talk.  The most interacting and engaging 

activities appeared to be the sporting session, sport nutrition and design a football kit activity.  Whils t 

students appeared to enjoy all activities, the most enjoyable tended to be design a football kit and the 

least enjoyable activity seemed to be design a football memoir. 

Table 8: Evaluation of the single activities for the football session (%). 

 
Authors’ elaboration. NCOP data 2017. 
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Again, for the most part, participant’s comments about the activities were positive and described these 

as “interacting and engaging” and “fun”.  The opportunity to take part in fun, interactive and  creative 

activities were highly rated, particularly design a football kit and stadium and playing football, as 

these drew on their subject-specific interests.  Although participants appeared to have learnt a great 

deal from the university talks, these were described as their least favourite activity due to a perception 

of these as “boring” and lacking interaction.  A number of negative comments were raised regarding 

the focus on football and the perceived lack of subject variety. Interestingly, although participants 

clearly gained a better understanding and knowledge of HE, only six students that took part in the 

Football session recognised the subject variety and diversity of the knowledge that they had gained 

from the different activities, whilst for the other students the theme of football seemed to mask the 

wider subject variety.     

NCOP Year 12 Residential 

174 students from various schools and colleges across Leicester/shire, Northamptonshire and the 

wider East Midlands took part in the National Collaborative Outreach Programme (NCOP) Year 12 

Residential during the summer term (10-11th July) for two full days and an overnight stay in a catered 

hall of residence at Loughborough University.  Participants took part in a group project, sessions 

delivered by Loughborough’s Students’ Union and Sport Development Centre, received information, 

advice and guidance on HE and experienced life as an undergraduate student.  The event aimed to 

provide students with a better understanding of university life and inspire them to consider higher 

education (HE) as an option for their future; as well as allowing them to develop and use key 

transferrable skills required to succeed at university. This summary is based on feedback from 174 

respondents that completed a post evaluation questionnaire.  It is important to note that the sample 

was over-represented by female participants (125) compared to male participants (49). 

 Figure 13 shows the percentage of participants that agreed (strongly agree and agree) with a range 

of statements about university before and after the event.  The responses highlight the increased 

agreement with all statements following the event, particularly regarding their knowledge and 

understanding of university.  As shown in figure 1 also, the percentage of participants that were 

planning to attend university and were motivated to do well at school/college were high before and 

after the event.  
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Figure 13: Students’ perception about the HE before and after the Year 12 Residential (%). 

Authors’ elaboration. NCOP data 2017. 

Figure 14 shows the percentage of participants that agreed (strongly agree and agree) with a range of 

statements about their confidence in relation to a variety of transferrable skills.  The responses 

highlight the increased agreement with all statements following the event, particularly regarding their 

confidence about designing and delivering presentations and demonstrating their skills in a UCAS 

personal statement or job application. 

Figure 14: Students’ confidence about themselves before and after the Year 12 Residential (%). 

 
Authors’ elaboration. NCOP data 2017. 

In regards to the achievements as a result of the Residential, comments centred on improved 

teamwork (48%), communication (37%), and social skills (20%).  An underlying theme expressed by 

the majority of participants was the benefit of being assigned to groups with new people as this helped 

develop these particular skills. The respondents suggested the most useful aspects of the Residentia l 

were the “UCAS and personal statement writing” and “student finance” as the skills learnt could be 

“used in real life”.  A number of students also cited the benefit of gaining an “insight into univers ity 

life” and “meeting new people” as a way to “build confidence, teamwork and communication skills”.  
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Figure 15: Word Cloud Year 12 residential. 

 

NCOP Year 10 Holiday Club 

156 students from Babington Academy, Beaumont Leys School, De Lisle Catholic School, Granville 

School, King Edward VII Science and Sport College, Limehurst Academy, Pingle Academy, Sir 

Jonathon North Community, South Wigston High School, The Lancaster Academy and Tudor Grange 

Samworth Academy took part in the National Collaborative Outreach Programme (NCOP) Year 10 

Holiday Club during May half term (30th May – 2nd June) at Loughborough University. The Holiday 

Club intended to provide an introduction to university life as an undergraduate student and showcase 

a broad range of subjects including Science, Technology, Engineering and Mathematics (STEM), 

Social Sciences, Arts and Humanities, Art and Design and Sport Sciences and Nutrition; as well as 

an insight into extra-curricular opportunities through a range of lectures and daily activities.  

This summary is based on feedback from 99 respondents that completed a post evaluat ion 

questionnaire.  As mentioned earlier, 156 students were originally registered to take part in the 

Holiday Club and 57 students withdrew (25 female and 32 male- see conclusion and 

recommendations).  It is also important to note that the sample was over-represented by female 

participants (69) compared to male participants (30). 

Figure 16: Students’ attitude after GCSEs (%) 

 
Authors’ elaboration. NCOP data 2017. 
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As shown in Figure 16 the majority of participants wanted to go to college/sixth form following their 

GCSEs (81%). 76% of participants were planning to apply for a degree at university/HE college in 

the future.  68% of students disagreed (disagree and strongly disagree) with the statement “I am more 

likely to live at home whilst studying for a degree” and a higher % were female (45%).  Participants 

were asked to rate their understanding on a scale from 1 (highest) to 5 (lowest) of HE.  As Figure 17 

highlights, students tended to score their understanding from 1 to 3 with fewer scoring 4 to not sure.  

An area that students scored their understanding slightly lower was in relation to degree entry 

requirements.   

Figure 17: Students’ knowledge about the HE (%).  

 
Authors’ elaboration. NCOP data 2017. 

A number of participants described the Holiday Club as “eye opening” to the bigger picture of 

university life and the increased understanding and awareness they had gained about the meaning of 

being an undergraduate student, both academically and socially.  The following comment was 

representative of student’s views: “I’ve learnt that there’s a lot more to university than just a degree 

and that there are lots of other opportunities”.  The word cloud above highlights the most common 

words that students used to explain their learning outcomes and as can be seen, these capture a range 

of academic and social aspects of university life. 
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6 Conclusion 

The National Collaborative Outreach Programme (NCOP) aims to support the Government’s goal to 

double the proportion of young people from disadvantaged backgrounds in Higher Education 

(henceforth HE) by 2020. It aims to increase the number of students in HE from ethnic minority 

groups and address the under-representation of young men from disadvantaged backgrounds by 20 

percent, i.e. in the specific local areas where HE participation is low overall and lower than expected 

given GCSE attainment levels, in HE. Although the English government and the universities are 

trying to widen participation through outreach initiatives like NCOP, there are still questions about 

which of these initiatives are the most effective (the Sutton Trust). This report is the first step of the 

evaluation plan that meant to address the outcomes of the NCOP project.  

A mixed methodology approach has been utilised to ensure robust and valid monitoring and 

evaluation of the Pathways consortium NCOP programme. Both qualitative and quantitative methods 

have been implemented across the consortium’s NCOP programme. In particular, we address several 

items related to HE: the knowledge about HE, proxies about the increase of the application rate to 

HE of learner, the position of the parents, carers, and teachers about the students’ attitudes toward 

HE, and the students’ aspiration and self-efficacy. In order to address this aspects, we compared the 

NCOP students (out target group) with the non-NCOP students.  

The results from the quantitative and qualitative evaluations gave us interesting results. The 

knowledge about the HE seems to be a difficult aspect for the respondents, in fact both groups seems 

to know a little about HE, however the NCOP students seem a bit more confident with respect to non-

NCOP students (see Table 3). In particular, the students experienced the lowest knowledge in relation 

to how to apply to UCAS and the financial support available.  

We also investigated the students’ perception with respect to several topics: ‘HE is for people like 

me’, ‘I would fit in well with others’, I have the academic ability to succeed’, and ‘I could cope with 

the level of study required’ (see  

 

Figure 8). It is interesting notice that with respect ‘I would fit in well with others’ the non-NCOP 

students fell a bit more confident with respect NCOP students. Whilst, the opposite pattern is shown 

when considering the academic ability to succeed and the ability of the student to cope with the level 

of study required. One the activity evaluated seem to work well in this direction. Humanutop ia 

activity aims at bringing positive change into their participants’ lives and help young people to inspire 

to do more with their lives. In this activity, it has been emphasised the importance of individua l’s 

choices and how these choices affect our own futures. Most importantly the activity leader talked 

about issues like ethnicity, colour and discrimination in schools and acknowledged that some students 

have a difficult time in their schools due to their backgrounds, topics that bring the most disadvantage 

students to think that they would not fit in well with others.  

When we look at the Crime Scene and Football sessions had a positive impact on student’s 

knowledge, understanding and interest in the variety of subjects that were showcased through each 

session in addition to university and student life. As part of the Crime Scene session, whilst all 

activities received positive comments, the university talks appeared to be participants’ favourite, and 

no activity stood out as being the least enjoyable.  In contrast, as part of the Football session, the 

creative design activities stood as the most enjoyable and the university talks as the least enjoyable 
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activity. As already mentioned, few students that took part in the Football session recognised the 

wider subject variety, skills and knowledge of their activities, which may account for the negativity 

towards the focus on football and perceived lack of subject variety; and the female participants were 

particularly negative of the gender split and focus on STEM.  These findings could provide a possible 

reason for why some of the students withdrew from the programme. 

To represent the increase the application toward the HE, we investigated the students’ attitudes toward 

the HE. The results (see Table 5) show that both groups seems incline to continuing the studies (year 

9, year 10, year 11, and college level 2). It is interesting to notice that more female with respect to 

male intend to ‘study at school or a sixth-form college’. Whit respect to the students of year 12, year 

13, and college (level 3) the most frequent category is ‘study away from home at university or another 

HE institution’. Almost half of the students of the sixth form and college level 3 (for both groups) 

replied that they have applied to HE. Moreover, we investigated whether there is any gender 

inequality with respect to the propensity to apply to HE. Females are either extremely motivate or 

unlike to go to HE. Interesting results are related to the reasons why the students might not apply to 

HE. In fact, the most frequent category for the NCOP students is ‘still undecided’ whilst for the non-

NCOP students is ‘I want to work and earn money’. A significant percentage for both group rely on 

the grades they get. 

According to the Year 12 Residential event, the students demonstrated high aspirations towards 

entering HE in the future and were motivated to do well at school/college before the event, the 

Residential has increased their understanding, knowledge and confidence regarding university and of 

UCAS applications, writing personal statements and finance and budgeting.  Further, participants 

have improved a range of skills and how to evidence these in future applications and in particular, the 

opportunity to socialise with new people has contributed substantially to improved confidence in new 

situations, communication, teamwork and general social skills. Similarly, the impact of the Holiday 

Club appears to have been highly positive as participants demonstrated high aspirations towards 

progressing onto Further and Higher Education as well as a high level of awareness, knowledge and 

understanding of university and student life following the event.  The Holiday Club appears to have 

challenged their pre-conceptions about going to university solely for the purpose of “getting a degree” 

and has opened their eyes to the diversity of being an undergraduate student and the different 

opportunities and careers available.   

With respect the actor that influence the students (family, friends, teachers, and carrier adviser), the 

results show that most of the students are influenced by the parents (see Figure 11). It is interest ing 

to note that among those that indicated ‘other’ a significant shares indicated themselves, showing a 

noticeable trust in themselves. Moreover, a third of the respondents, for both groups, would be the 

first one to go to HE in their family.  

The last aspect investigated is students’ aspirations to apply to HE (Figure 12) and students’ self-

efficacy (Table 6). The NCOP students and non-NCOP students have almost the same perceptions 

about the aspirations to go to HE. With respect to the motivation to well in the studies, the percentages 

are similar however the non-NCOP students seems a bit more confidents. Even with respect to the 

students’ perception on getting the grades they need for further studies, the percentages are highly 

similar, most of both groups agreed with it. The last aspects investigated is the perception of the 

students on gaining a good place in a course if they want to. Again the percentages are similar, 

however the NCOP students seem to be a bit more confident. To the self-efficacy questions both 



31 

groups replied in a similar way, however there are some interesting discrepancy related to some items. 

These discrepancies show us that the NCOP students are less confident with respect to the non-NCOP 

students. The results from the qualitative evaluation seems to underline that the activities are working 

in this direction. Commando Joes seems to develop communication skills and confidence, and 

therefore the activity is beneficial due to teaching skills such as planning and debating and teamwork. 

In the Imagine a Day activity the students were all very engaged. One of the most of the important 

things for the students that they felt like that they could be themselves. This activity made them think 

out of the box and imagine themselves in a different context and be creative. The interviewed students 

agreed that it was great fun. One of the students said that it was a great activity because they had the 

opportunity to be creative and do things they do not usually in their classes.  

Recommendations: 

Future reports aim to make recommendations in relation to the NCOP activities and student 

profession. The school summary has a couple of small suggestions, based on the data collected so far, 

which schools may wish to consider.  
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Appendices: 

Appendix A: Interview Questions for Commando Joes. 

1) Can you tell me a bit about the classes you deliver and why do you think they are good for the 

students? 

2) I know that you have begun the classes only 3 weeks ago but can you please tell me if you see any 

changes/improvements in the students’ behaviour, attitude and attendance?  

3) Do you come across any challenges when you are delivering these classes? 

4) Can you tell me a bit about the students who participate in these lesson?  

5) What would you say the most important skill/characteristic the students develop from these 

classes? 

6) Would there be anything that needs to be improved or adapted according to students’ needs? 

7) Is there anything you would like to add/comment on? 

 

Appendix B:  NCOP questionnaire. 

1) Which year of study are you in? 

 School - year 9  

 School - year 10  

 School - year 11  

 Sixth form - year 12 (lower sixth)  

 Sixth form - year 13 (upper sixth) 

 College - level 2  

 College - level 3 - year 1  

 College - level 3 - year 2 

 

If the students is: year 9, year 10, year 11, and College - level 2, reply to the following questions 

2a) When you finish your current studies, what would you most like to do next? 

 Study at school or a sixth-form college 

 Study at a further education college 

 Get a full-time job 

 Get a part-time job 

 Begin an apprenticeship  

 Some other type of training  

 Other (please specify)  

 Don't know 

 

If the students is: Sixth form - year 12 (lower sixth), Sixth form - year 13 (upper sixth), College - 

level 3 - year 1, and College - level 3 - year , reply to the following question 

2b) When you finish your current studies, what would you most like to do next? 

 Get a full-time job  

 Get a part-time job 

 Study at or stay in further education college 

 Study higher education at a further education college or other further education provider  

 Study at a local university or another higher education institution  
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 Study away from home at university or another higher education institution  

 Get a job and study at the same time 

 Begin an apprenticeship  

 Begin a higher/degree apprenticeship  

 Some other type of training  

 Other (please specify) 

 Don't know  

 

3) Who has had the greatest influence on your decision about what to do next? 

 Family 

 Friend(s) 

 Teacher(s) 

 Careers adviser(s) 

 Other  

4) Aspirations 

How much do you agree with the following statements about your aspirations for the future? 

 Strongly 

disagree Disagree 

Neither agree 

nor disagree Agree 

Strongly 

agree 

Don't 

know 

I am motivated to do 

well in my studies 
      

I could get the grades I 

need for further study 
      

I could gain a place on 

a good course if I 

wanted to 

      

 

The next few questions ask about higher education. 'Higher education' includes: 

• university  

• higher education qualifications in a further education college 

• higher/degree apprenticeships 

 

5) How much do you know about the following aspects of applying to higher education? 

 Nothing 

at all A little A lot 

The courses that are available    

Different routes, such as: higher/degree apprenticeships, distance 

learning, and higher education in a further education setting 
   

How to apply through UCAS    

Where to find information about applying    

The qualifications and grades needed to get into the course you 

want 
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6) How much do you know about the following aspects of higher education study? 

 Nothing A little A lot 

What student life would be like     

How it leads to careers that you may be interested in     

The costs of study     

The financial support available     

The options about where to live whilst studying    

The support available    

 

If the students is: Sixth form - year 13 (upper sixth) or College - level 3 - year 2, please reply to 

the next question otherwise reply to question 8. 

 

7) Have you applied to study higher education? 

 Yes 

 No  

8) Likelihood of applying to HE 

 Definitely 

won't apply 

Very 

unlikely 

Fairly 

unlikely 

Fairly 

likely 

Very 

likely 

Definitely 

will apply 

Don't 

know 

How likely are you to 

apply to higher 

education at the end of 

your current studies? 

       

 

 

If the student reply ‘Definitely won't apply’, ‘Very unlikely’, ‘Fairly unlikely’ or ‘Don't know’, 

then go to question 9 otherwise go to question 11.  

9) What is the main reason you might not go on to study further? 

 My current qualifications are enough  

 I have decided on a specific career (that does not require further study) 

 I want to work and earn money 

 The cost is too much  

 It depends on the grades I get 

 I do not have the necessary study skills 

 It does not appeal to me  

 I want to travel  

 I am still undecided 

 There is nowhere close enough to home 

 Other reason  
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10) Likelihood of applying to HE in future 

 Definitely 

won't apply 

Very 

unlikely 

Fairly 

unlikely 

Fairly 

likely 

Very 

likely 

Definitely 

will apply 

Don't 

know 

How likely are you to 

apply to do a higher 

education qualification 

in the future? 

       

 

11) How much do you agree with the following statements about higher education? 

 Strongly 

disagree  Disagree 

Neither agree 

nor disagree Agree 

Strongly 

agree 

Don't 

know 

It is for people like 

me 
      

I would fit in well 

with others 
      

I have the academic 

ability to succeed 
      

I could cope with the 

level of study 

required 

      

12) How much do you agree with the following statements about higher education? 

 Strongly 

disagree Disagree 

Neither agree 

nor disagree Agree 

Strongly 

agree 

Don't 

know 

It will broaden my 

horizons 
      

It will challenge me 

intellectually 
      

It will give me 

valuable life skills 
      

It will improve my 

social life 
      

It will enable me to 

earn more 
      

It will enable me to 

get a better job  
      

13) What would put you off applying to study a higher education qualification? 

Please select all answers that apply 

 Potential costs  

 I might not get the grades 

 I'm worried I won't fit in  

 I wouldn't know what course to study  

 I don't know anyone else who has studied a higher education qualification  

 I have caring responsibilities at home 
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 I have a disability 

 I don't know what to do in the future 

 I wouldn't have the support of my family 

 Other (please state)  

 

14) I can use a computer at: (Please select all that apply)  

o Home o School 

 

15) I can use the internet at: (Please select all that apply) 

o Home o School 

16) Carefully read the statements below. Please select the response which you think best shows 

how you feel: 

 Not at 

all true 

Hardly 

true 

Moderately 

True 

Exactly 

True 

I can always manage to solve difficult problems if I 

try hard enough. 
□ □ □ □ 

If someone opposes me, I can find the means and 

ways to get what I want. 
□ □ □ □ 

It is easy for me to stick to my aims and accomplish 

my goals. 
□ □ □ □ 

I am confident that I could deal efficiently with 

unexpected events. 
□ □ □ □ 

Thanks to my resourcefulness, I know how to 

handle unforeseen situations. 
□ □ □ □ 

I can solve most problems if I invest the necessary 

effort. 
□ □ □ □ 

I can remain calm when facing difficulties because I 

can rely on my coping abilities. 
□ □ □ □ 

When I am confronted with a problem, I can usually 

find several solutions 
□ □ □ □ 

If I am in trouble, I can usually think of a solution. □ □ □ □ 

I can usually handle whatever comes my way. □ □ □ □ 

17) Are you/have you been eligible for Free School Meal at any time in the last six years? 

 Yes 

 No  

 Don’t know  

 Prefer not to say  

 

18) Are you in or have been in care? 

Please select Yes if:  You have spent any time living in public care as a looked after child, 

including: in local authority care and living with foster carers or in a children's home- You have 

been 'looked after' at home under a home supervision order in Scotland 
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 Yes  

 No  

 Don’t know  

 Prefer not to say 

 

19) Are you a young carer of a family member? 

Please select Yes if: - You are a young person under 25 who cares, unpaid, for a family member 

who due to illness, disability, a mental health problem or an addiction cannot cope without your 

support 

 Yes  

 No  

 Don’t know 

 Prefer not to say 

 

20) If you go on to higher education, would you be the first person in your immediate family to 

go? 

 Yes  

 No - my grandparent(s) went first  

 No - my parent(s) or guardian(s) went first 

 No - my brother(s) or sister(s) went first  

 Don't know  

 

21) Do you know somebody else who has gone on to higher education? 

Please select all that apply 

 No 

 Yes - another family member  

 Yes - a friend  

 Don't know  

 Other   

 

22) Do you have a disability, learning difficulty or long-term physical or mental health condition? 

 Yes  

 No  

 Prefer not to say 

 

23) What is your gender? 

 Female  

 Male  

 Other 

 Prefer not to say  

 

24) Which of the following ethnic groups do you belong to? 

 White - British  

 White - Irish  

 White - Scottish  
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 Other White background  

 Black or Black British - Caribbean  

 Black or Black British - African  

 Other Black background  

 Mixed White and Black Caribbean  

 Mixed White and Black African  

 Asian or Asian British - Indian  

 Asian or Asian British - Pakistani  

 Asian or Asian British - Bangladeshi 

 Other Asian background  

 Mixed White and Asian  

 Chinese  

 Arab  

 Irish Traveller  

 Gypsy or Traveller  

 Other ethnic background  

 Any other mixed background  

 Prefer not to say  

25) Do you agree to be contacted about this project in the future?  

 Yes  

 No 

 

26) if yes, please provide a mobile telephone number for us to contact you: 

      ____________________________________________________________ 
 

 

Appendix C: Crime Scene questionnaire. 

1) What did you think of the following sessions that took place during the Holiday Club? You may tick 

more than one option per statement 
 

 

 

Improved 
understand-

ing Higher 
Education 

Improved 
subject 

knowledge 

Inspired 
to study 
this 

subject 
area 

Will help 

me 
prepare 

for 
future 
study 

Learned 
something 

new 

This session 
was 
engaging 

and 
interactive 

This 
session 

was 
enjoyable 

Careers Talk 
              

Societies 

Session               

Sporting 
Activity               
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2) What was your favourite session during the Holiday Club and Why? 

________________________________________________________________________________ 

________________________________________________________________________________ 

  

3) What was your least favourite session during the Holiday Club and Why? 

________________________________________________________________________________

________________________________________________________________________________ 

 

4) What was the most interesting thing you learnt from a session(s)? 

________________________________________________________________________________ 

________________________________________________________________________________ 

 

5) If you have any comments about any of the sessions, positive or negative, please comment 

________________________________________________________________________________ 

________________________________________________________________________________ 

Science of 

Chocolate               

Car Crash 
Investigation               

Solar Cars 

Activity               

Architecture               

Vehicle Lab               

Microscopy 
& Finger 
Printing 

              

Spectroscopy 
& 
Chromatogra

phy Analysis 

              

Car Bumper 
Analysis               

Student 

Experience               

Living at 
University 

Talk 
              

Kinnex 
Challenge               
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Appendix D: Football Session questionnaire. 

1) What did you think of the following sessions that took place during the Holiday Club? You may tick 

more than one option per statement 

 

  

 

Improved 

understand-
ing Higher 
Education 

Improved 

subject 
knowledge 

Inspired 
to study 

this 
subject 

area 

Will help 
me 

prepare 
for future 

study 

Learned 

something 
new 

This session 
was 

engaging 
and 

interactive 

This 

session 
was 
enjoyable 

Careers Talk               

Sporting 
Session               

Design a 

Football Kit               

Design a 
Football 

Stadium 
              

Publishing a 
Football 

Memoir 
              

Sport 
Nutrition               

Field Based 

Fitness 
Testing 

              

Football 

Press 
Conference 

              

Development 
of World 

Cub Football 
              

Football 
Press 

Conference 
              

Biomechanic
s               

Sport 

Management               

Sports 
Campus Tour               
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1) What was your favourite session during the Holiday Club and Why? 

________________________________________________________________________________ 

________________________________________________________________________________ 

 

2) What was your least favourite session during the Holiday Club and Why? 

________________________________________________________________________________ 

________________________________________________________________________________ 

 

3) What was the most interesting thing you learnt from a session(s)? 

________________________________________________________________________________ 

________________________________________________________________________________ 

 

4) If you have any comments about any of the sessions, positive or negative, please comment 

________________________________________________________________________________ 

________________________________________________________________________________ 

 

Appendix E: NCOP Year 12 Residential questionnaire. 

We hope you have enjoyed taking part in the NCOP Year 12 Residential.  To help us continue to 

improve our events please take the time to complete this survey.  The data collected will only be 

shared with the NCOP Pathways Partnership and CFE Research.   

 

Gender  Male  Female 

School/College  

 

1) Please rate how far you would agree or disagree with the following statements about univers ity 

before you took part in this event? 

 

‘Before I took part in this event’ 
Strongly 

agree 
Agree 

Neither 

agree or 

disagree 

Disagree 
Strongly 

disagree 

I felt that I knew a lot about going to university           

I was planning to go to university in the future           

I was confident that I would ‘fit in’ at university            

I was motivated to do well in my school/college 

work  
          

 

Sport Tech 

Lab Tour               

Living at 
University 
Talk 
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1) Please rate how far you would agree or disagree with the following statements about university after 

taking part in this event?  

 

‘As a result of taking part in this event’ 
Strongly 

agree 
Agree 

Neither 

agree or 

disagree 

Disagree 
Strongly 

disagree 

My knowledge about university has increased           

I am planning to go to university in the future            

I feel more confident about how well I would ‘fit 

in’ at university 
          

I feel more motivated to do well in my 

school/college work  
          

 

2) Please rate how confident you felt from 1 (highest) to 5 (lowest) about the following skills before you 

took part in this event? 

 

‘Before I took part in this event’ 

 

Strongly 

agree 
Agree 

Neither 

agree or 

disagree 

Disagree 
Strongly 

disagree 

I felt confident that I could work successfully as 

part of a team 
          

I felt confident about my ability to solve problems 

and negotiate 
          

I felt confident about designing and deliver ing 

presentations 
          

I felt confident about demonstrating my skills in a 

UCAS personal statement or job application 
          

 

 

3) Please rate how confident you feel from 1 (highest) to 5 (lowest) about the following skills after 

taking part in this event?  

‘As a result of taking part in this event’ 

 

Strongly 

agree 

Agree Neither 

agree or 

disagree 

Disagree Strongly 

disagree 

I am more confident that I could work 

successfully as part of a team 
          

I am more confident about my ability to solve 

problems and negotiate 
          

I am more confident about designing and 

delivering presentations 
          

I am more confident about demonstrating my 

skills in a UCAS personal statement or job 

application  
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4) Please tell us about any skills you feel you have improved as a result of this event 

________________________________________________________________________________ 

________________________________________________________________________________ 

 

5) What was the most useful and least useful thing about this event? 

________________________________________________________________________________ 

________________________________________________________________________________ 

Appendix F: NCOP Year 10 Holiday Club questionnaires. 

Pre evaluation 

We hope you will enjoy taking part in the Holiday Club.  To help us understand more about you and 

continue to improve our activities we would be grateful if you could spare some time to complete this 

survey.  The information you provide will only be used for research purposes, and all information 

will be held safely and confidentially.  Any data shared with third parties including, the Higher 

Education Funding Council for England (HEFCE), CFE Research and the East Midlands Widening 

Participation Research and Evaluation Partnership (EMWPREP) or used in reports will be 

anonymised which means it will not be possible for anyone to identify you.  Any data collected is 

held in accordance with the terms of the Data Protection Act. 

 

Please select your school from the list of below: 

 Beaumont Leys 

School 
 

 King Edward 

VII Science and 
Sport College  

 

 Tudor Grange 

Samworth 
Academy 

 

 The Lancaster 

Academy 

 Babington 

Academy 

 Sir Jonathan 

North 
Community 
College 

 De Lisle 

Catholic School 
 

 Limehurst 

Academy 

 South Wigston 

High School 

 

 

 
1) When you finish your GCSEs what would you like to do? 

 

 Go to 

college/sixth form 

 Do an Apprenticeship  Not sure 

       
Other_________________________________________________________ 

 
2) Do you know what you would like to do as a future job/career? 

 
 
 

If yes, please specify _____________________________________________________ 
 

3) Where would you go for information about your future options? Please tick all that apply 
 
Teacher    

Careers Advisor   

 Yes  No  Not sure 
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Parent/Guardian   
Friends   

Local university or HE college   

Internet   
  Other____________________________________________________________________ 

 
4) How far would you agree or disagree with the following statements? Please tick one for each 

statement 

 
Strongly 

agree 
Agree 

Neither 

agree or 

disagree 

Disagree 
Strongly 

disagree 

Not 

Sure 

I am planning to apply for a degree at 

university or higher education 

college  
            

I am more likely to live at home 

whilst studying for a degree  
            

I am motivated to do well at school              

I know what I need to do to achieve 

my goals  
            

 

 

5) Please rate your understanding from 1 (highest) to 5 (lowest) of the following.  Please tick one for 

each statement 

 1 2 3 4 5 
Not 

Sure 

The range of universities and Higher 

education colleges 
            

The range of degree courses and subjects             

Degree entry requirements             

Applying to a university or higher 

education college  
            

The costs of studying a degree and the 

support available  
            

What student life is like             

 

6) Please rate your confidence from 1 (highest) to 5 (lowest) in the following.  Please tick on for each 

statement 

 1 2 3 4 5 Not 

Sure 

Choosing a university or higher education 

college 
            

Choosing a degree course and subject             

Applying for a degree              
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Where to find information about studying 

at university or higher education college 
            

Achieving the grades needed to get into 

university or higher education college   
            

Studying a degree at university or higher 

education college 
            

‘Fitting in’ socially at university or higher 

education college 
            

Managing my finances              

 

7) What factors would influence your decision when deciding which university or higher education 

college to apply to? Please choose your top three and indicate this using a 1-3 next to the circle  

The reputation of the university/college   
How good it is for the subject you are interested in   
Entry requirements for gaining a place on the course   

How close it is to home   
Knowing someone who went/goes there   

Recommendation from someone   

Attending an open day or campus visit   

The facilities it has   

  Other____________________________________________________________________ 

 

8) What are you hoping to learn from the Holiday Club? 

 

 

 

Post evaluation 

1) When you finish your GCSEs what would you like to do? 

 Go to college/sixth 

form 

 Do an Apprenticeship  Not sure 

Other_______________________________________________________________ 

 

 

2) Do you know what you would like to do as a future job/career? 
 

 
 

If yes, please specify _____________________________________________________ 

 

 

 

 

 Yes  No  Not sure 
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3) Where would you go for information about your future options? Please tick all that apply 
Teacher    

Careers Advisor   

Parent/Guardian   

Friends    

Local university or HE college   

Internet   

  Other____________________________________________________________________ 
 

4) How far would you agree or disagree with the following statements? Please tick one for each 

statement 

 Strongly 

agree 

Agree Neither agree 

or disagree 

Disagree Strongly 

disagree 

Not 

Sure 

I am planning to apply for a degree at 

university or higher education college 
            

I am more likely to live at home whilst 

studying for a degree  
            

I am motivated to do well at school              

I know what I need to do to achieve 

my goals  
            

5) Please rate your understanding from 1 (highest) to 5 (lowest) of the following.  Please tick one for 

each statement 

 1 2 3 4 5 
Not 

Sure 

The range of universities and higher 

education colleges 
            

The range of degree courses and subjects             

Degree entry requirements             

Applying to a university or higher 

education college   
            

The costs of studying a degree and the 

support available 
            

What student life is like             

 

6) Please rate your confidence from 1 (highest) to 5 (lowest) in the following.  Please tick on for each 

statement 

 1 2 3 4 5 
Not 

Sure 

Choosing a university or higher education 

college  
            

Choosing a degree course and subject             
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Applying for a degree              

Where to find information about studying 

at university or higher education college  
            

Achieving the grades needed to get into 

university or higher education college    
            

Studying a degree at university or higher 

education college 
            

‘Fitting in’ socially at university or higher 

education college  
            

Managing my finances              

 

7) What factors would influence your decision when deciding which university or higher education 

college to apply to? Please choose your top three and indicate this using a 1-3 next to the circle  

The reputation of the university/college   

How good it is for the subject you are interested in   

Entry requirements for gaining a place on the course   

How close it is to home   

Knowing someone who went/goes there   

Recommendation from someone   

Attending an open day or campus visit   

The facilities it has   

  Other____________________________________________________________________ 

 

8) What did you learn from the Holiday Club? 

___________________________________________________________________________ 

___________________________________________________________________________ 
 

9) Please tell us if there is anything in particular that you enjoyed about the Holiday Club and why? 

___________________________________________________________________________ 

___________________________________________________________________________ 
 

10) Please tell us if there is anything in particular that you did not enjoy about the Holiday Club and 

why? 

___________________________________________________________________________ 

___________________________________________________________________________ 
 

11) If you have any comments about the Holiday Club, positive or negative, please comment 

___________________________________________________________________________ 

___________________________________________________________________________ 

 


