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Feedback can be defined as 
a tool to ‘motivate’ students 
which can help them to 
improve learning (Biggs, 2011).  
Current literature indicates that 
assessment and feedback are 
key issues related to effective 
teaching and learning in 
higher education (Race, 2005, 
Biggs, 1999, 2011), providing 
information on how feedback 
impacts student progress, helps 
the teacher (and students) 
identify weaknesses and 
strengths.  The Essay Feedback 
Checklist (EFC) has previously 
been used (Norton et al, 2002) 
as a two-way communication 
and interactive tool between 
students and tutors, which 
helped rank their level of 
confidence in each assessment 
criteria. Students were asked 
to submit the EFC with their 
essay and tutors gave them the 
evaluation underneath, for each 
criteria, with their comments.

The general finding of this 
research into the effectiveness 
of EFC indicates that students 
who shared in the study found it 
a useful tool to remind them of 
the criteria tutors were using in 
marking, and concluded that it 
was also useful to get feedback 
on each of the assessment 
criteria.  Further, the EFC was 
shown to be more effective in 
terms of sharing feedback with 
learners online, giving them the 
comments and sending it back 
to tutors; to give students a 
chance to see tutors comments, 
and ask about their evaluation.

Technology and 
Feedback

The literature indicates the 
importance of assessment 
and feedback in teaching and 
learning, with Ramsden (2003) 
arguing that: 

‘Assessment sends messages 
about the standards and 
amount of work required, and 
about which aspects of the 
syllabus are the most important. 
Too much assessed work leads 
to superficial approaches; clear 
indications of priorities in what 
has to be learned and why it has 
to be learned, provide fertile 
ground for deep approaches’.

In thinking about applying 
effective assessment, Nicholls 
(2004) identified three criteria:

Feedback: that means giving 
students information about 
their progress. For students, 
it helps them to know their 
performance. For the tutor, 
it helps as well to know how 
effective the teaching is on 
learning outcomes.

Progress: it helps to know the 
students’ progress in the short 
and long term, which helps to 
enhance the students learning.

Motivation: that helps students 
achieve what they intended to 
achieve.

Tennant et al, (2010) critically 
acknowledge the role of 
assessment in student learning.  
They focused on the changing 
assessment landscape as a 
result of many factors, for 
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Abstract
The literature indicates that feedback on 
students’ work can have great potential 
for their learning (Race, 2005). However, 
traditional practices of providing feedback 
are no longer effective and students do 
not always make use of this potential. The 
reason which may be behind why students 
do not use feedback in a proper way is a 
lack of communication between tutors and 
students in providing feedback.  This study 
attempts to find out what technology and 
support is available at Keele University 
which could enable new ways to engage 
students in feedback. It also highlights the 
critical role of technology in assessment 
and feedback and its relationship to 
student learning.  This study aimed to help 
students engage more with their feedback 
through the use of an online interactive 
tool (the Live Essay Feedback Checklist). 
This research also provides some 
suggestions for tutors which may help to 
provide feedback through use of this two-
way communication tool.  The findings 
of this study show that students prefer to 
receive electronic feedback from tutors 
and use online modes and interactive tools 
to discuss feedback with them.
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example: the growth of participation in higher education worldwide 
as a result of rising student numbers and the decline of resources per 
student and the increasing diversity of student populations, which forces 
universities to reassess their ideas about assessment and to provide 
greater support for students from diverse backgrounds to achieve 
assessment standards. They argue that the above challenges will reflect 
on the role of technology in undertaking assessment.  Accordingly, 
technology will possibly help to encourage tutors and students to 
develop participative feedback, which might positively affect students’ 
learning.  The use of technology could enhance student engagement 
with feedback (Hepplestone et al, 2011). These authors argue that: 
‘Returning feedback online enables students to receive feedback in a 
legible format, and to engage with it in privacy. Electronic templates 
aligned with assessment criteria and comment banks enable feedback 
to be generated in a consistent and equitable way’, thereby using an 
interactive approach in giving students the feedback they expect from 
tutors reflects positively on their learning progress. Also, it helps tutors 
to explain their evaluation to students for more support and to enhance 
their learning in the future (Nicol and Macfarlane-Dick, 2006).

Hepplestone et al, 2011 indicated that by using technology in providing 
feedback, students are given the time and space to read, engage 
with, and reflect on their feedback. They also claim that the use of 
technology to support this approach enables students to read and 
respond to feedback when they are emotionally ready and privately, 
with the immediate release of their grade afterwards. They noted that, 
through technology, tutors can formally involve students in reflection 
and/or dialogue in relation to the feedback they receive.  Therefore, 
technology is an established mechanism to help students receive 
timely feedback and it may also help them be more engaged with the 
feedback provided, allowing them to work forward with the feedback, 
creating an interactive environment with tutors to discuss and reflect 
feedback.  Additionally, it was thought that giving students’ feedback 
before releasing the marks could also help them value feedback 
comments more when published in advance of the grade (Hepplestone 
et al, 2011).

Rationale 

This section will detect and critically explore the emergence of new 
practices to the online electronic Live EFC in learning, the impacts of 
such practices, and the advantages and disadvantages of technology.  
In previous research with students about feedback (Mansour, 2013), 
they indicated that they are looking for timely, personal and detailed 
feedback:
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‘I want a timely feedback to tell me whether or not I have done well, 
where I‘m lacking, whether or not I have been able to understand the 
essay question’ (Student A). 

‘I am looking to know what kind of weaknesses and advantages were in 
my essay, also how to improve it in the future. I am looking as well for 
some suggestions on how to do it (Examples)’ (Student B).

‘I am looking for some suggestions for grammar and coherence linking 
words and how to make the idea logical. I also prefer to have online 
feedback from my tutor’ (Student C)

The above quotes indicate that students are not just in search of 
feedback that provides information on their actual performance, but 
also information about how to progress their performance in the future. 
They claim that feedback has to be on time and should be personalised 
in terms of reflecting every student’s strengths and weaknesses. The 
quotes also point to the importance of dialogue over feedback.  This 
study aims to help students to be more engaged in their feedback by 
using an innovative tool (online Live EFC) that might help students to 
better understand tutors’ feedback, and permit them to ask questions.  

The EFC

The Essay Feedback Checklist (EFC) is a tool that helps students to 
improve their essay writing (Norton et al, 2002). Designing the EFC 
involves making a list of the assessment criteria by which students’ 
essays are marked. Students are then asked to rate these criterion prior 
to submission of their assignment. Their ratings are submitted along 
with their essay. In this case, the EFC will act like a ‘reminder to students 
about the essential elements of their assignments that they should be 
focusing on, while they are actually writing’ (Norton, 2009). 

The EFC can also be used by the tutor to provide a rating of the 
assessment criteria. This can then be used to provide specific feedback 
about any differences between the student and tutor ratings (Norton, 
2009).  The EFC in this case will be used to help students improve 
their essay, as well as helping the tutor to give effective feedback, in 
agreement with Norton (2009), who indicated that:

‘EFC gives students practice at judging the worth of their own work, 
as well as acting as a reminder to them about what to focus on when 
writing their essays’

When the EFC has been used in previous research (Mansour, 2013), 
students were provided with the assessment criteria at the start of 

DR. HALA F. MANSOUR

the assessment process, so that they understood what was expected.  
Within the EFC, students can complete and self-assess their work 
against the assessment criteria.  First year students who were willing to 
take part in this study were given the EFC as a paper copy.  The tutors 
marked their essays, filed the EFC and returned it back to them via 
email, or personally. Some students contacted their tutors afterwards, 
because they had some questions regarding feedback. The tutors 
returned to them with more clarification about the feedback either face 
to face or via email.  Our central premise was that if the EFC could be an 
online tool between tutors and students, this could help both of them 
to discuss the feedback provided and give students an opportunity to 
ask more questions about their feedback.

Research Methods

This investigation has been explored with Keele foundation year 
students. The tutor was very keen to explain to students that 
participation in the project was voluntary. It had also been explained to 
students the purpose of the project and the possible benefits of taking 
part in this research: to improve their essay writing, and to help them 
be more engaged with the feedback provided, which could help them 
in the future to enhance their essay writing practice. Students were 
provided with an information sheet about the project and they signed 
a consent form.  A focus group approach was chosen for this study, 
because of the small number of students taking part (12 students).  
Further, we felt that a survey or a questionnaire perhaps would not 
have been as helpful for providing in-depth and detailed insights about 
students’ experiences.  A focus group approach was determined to be 
a suitable tool to collect these data because it facilitated students to 
express their ideas and share their experiences about the project.  In the 
focus groups, an independent interviewer created a situation where all 
participants felt comfortable in expressing their views and responding 
to the ideas of those around them (Walker, 1985). However, there are 
draw backs to adopting a focus groups approach (Smith et al, 2012), 
and in this study, the tutors were instructed to encourage students to 
be explicit in their views, thereby exploring both the disadvantages as 
well as the advantages of this tool.
 

Design the Online Live EFC

Our goal was to find a way to turn the EFC into a live interactive tool.  
We looked for advice from colleagues at Keele Management School 
and at the Learning and Professional Development Centre (LPDC) at 
Keele University and after discussions, It was agreed to use Google 
forms to design the EFC, send it to students, collect responses from 
them and then provide the feedback and activate their contribution if 
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they want more clarification.  Google doc seems to be an appropriate 
way to design an interactive Live EFC, because staff and students at 
Keele University use Google.  Briefly, to create a form on Google forms: 
go to Google forms and then create a new form (Figure 1). It will move 
you to another screen where you can enter a description for the form, 
the question title, and then choose the question types (text, tick boxes, 
multiple choices, scale…).  Tick boxes need to be selected and put ‘C’ 
for the completely confident choice, ‘P’ for partially confident and ‘N’ 
for not at all confident (Figure 2).

Figure 1

Figure 2
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After creating the EFC form on Google forms (Figure 3), the response 
destination has been selected to be students in the targeting module. 
From the confirmation page, you can set out the confidentiality of the 
form. In this study, we chose that responders could not edit the form 
after submission. This gives a chance to write down tutors’ comments 
and share it again afterwards with students.

Figure 3

The live EFC we constructed was shared with project colleagues after-
wards, before sending it to students. They were asked to do some ed-
iting to the form and answer the questions to make sure that it worked 
fine.  After that, the form were sent to students at their email addresses, 
before the submission of their essay, and they were asked to be aware 
of the marking criteria involved in the form, and rank their confidence 
level for each criterion (Figure 4).
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Figure 4

After the submission of the essay, students filled in the form and sent 
it back with the self-evaluation of their work (Figure 5). The responses 
could be shown in a spreadsheet form (Figure 6). The form allows for 
a summary of responses, and some statistical analysis to the responses 
for each criterion (Figure 7).

Figure 5
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Figure 6

To write up feedback in each criterion, we were required to right click to 
each cell and then add tutor comments and feedback (Figure 7).

Figure 7
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Evaluation of the Project

This section provides an evaluation of the project from the tutor 
perspective (reflective self-assessment). It also explores students’ 
experience with the tool.  It will evaluate and critique the usability and 
accessibility of the chosen technology. 

The Live EFC

From tutor perspective, the online Live EFC was thought to be easy to 
use and very helpful in providing detailed feedback. It allowed tutors to 
add feedback to the form and send back to students online, rather than 
seek a direct way to give it to them. The tool was thought to be good 
in terms of accessibility for tutors and for students as well. It helped to 
provide feedback on time, as well as build up a dialogue with students 
on their feedback.  From the tutor’s point of view, the main limitation 
of using the form was how to combine it with marking on Turnitin, and 
how to then link it to the Grademark.

From the students’ perspective and via the focus group data, they 
indicate the following:

‘EFC via Google helped me to plan my essay, and create structure to 
achieve high grades. It helped me as well to look at the feedback again 
and ask my tutor online about it’ (Student D). 

‘Giving instructions is important. In this module, we were given lecture 
slides about essay writing and the use of the EFC, which was helpful’ 
(Student E).

‘The online LEFC gave me a structure which I found easier to follow 
and therefore write the essay. It helps to keep reviewing my feedback’ 
(Student F).

‘The online EFC helped in better understanding of what needs to be 
done in the essay, and how it should be set out. It also encouraged me 
to ask my tutor about my work and his evaluation to it’ (Student G).

‘I prefer to receive online feedback not a face to face one. I can read the 
online feedback again and again at any time….I think the online form is 
helpful’ (Student H)

It seems from the quotes above that the Live EFC gives students an 
opportunity to follow up their work after submission, and to be more 
engaged with the feedback provided. It also helped to create a dialogue 
between students and tutors about feedback, which may help them to 
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improve their level of confidence, as well as their learning.

Limitations of the Project

As indicated earlier in this study, the main limitation is the number of 
students shared in this project.  This may have limited the generalisability 
of the results in some way.  Another limitation is that this project was 
applied to one module for foundation year students and results may 
vary if it were applied to another group of students.  Although beyond 
the scope of the current study, this would be an interesting follow up 
project.

Innovation

The innovation in this project is that it is taking the initiative to use a 
new tool in providing feedback for students (The Live EFC). It is also 
working to change some teaching practices by applying a ‘Teaching 
Beyond the Classroom’ approach through provision of feedback for 
students at different times of the year, and allowing them to query 
tutor‘s feedback.  The study has explored how to convert the EFC from 
a paper copy to an electronic and online form via Google documents, 
working to open a dialogue at KMS and in the Foundation Year Centre 
about feedback provided to students, and the level of engagement 
they should have which might help to promote thinking about how we 
provide feedback at Keele University, and how we could encourage the 
student voice and increase engagement with feedback.

Conclusion 

The use of technology to support assessment practices has had a 
long history (Nicol and Milligan, 2006).  Developing online, interactive 
ways to encourage students to engage with their feedback is the 
primary objective from our work. Thus, we find evidence to support 
our idea that this EFC interactive technology has increased attention, 
interest, preparation, and retention for students getting feedback on 
their work.  The findings of this project support the argument that 
students appreciate feedback and that they are looking to develop 
their writing skills. The findings also indicate the importance of creating 
an interactive method of communication between students and tutors. 
Students as digital natives recognise in this project the importance of 
online interaction with tutors, and respond very well to sharing their 
work and getting feedback on how to improve it.  Overall, students 
expressed a strong preference for online feedback, claiming that online 
feedback through EFC provided greater flexibility in access to their 
feedback, enabling them to read and respond. 
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This project has also helped to change our personal teaching practices, 
because it has helped us recognise the importance of considering 
student voices and highlighted how engaging those in teaching 
practices could reflect positively on student learning in a broad way.  
This project and other like it may open the door for tutors to think 
more about the role of technology in teaching and learning in higher 
education.
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