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Various narratives centred around directly tackling:

- the Eurocentric domination (Heleta 2016; Lumadi 2021; Mngomezulu and Hadebe 2018)

- the white male-centric status quo (varies according to study area) (Jester 2018) and / or 

- the shortage of diverse representation in the curricula (Universities UK 2019). 

case studies

INTRODUCTION

Presenter Notes
Presentation Notes
Various curriculum activist groups and national campaigns have emerged - Why is My Curriculum White? (UK origin), Rhodes Must Fall (South Africa origin) and Women Also Know Stuff (USA origin). Case studies: Within management education, case studies inform students about leadership, business practice, decision-making, management challenges (Berkley Haas Center for Equity, Gender and Leadership 2020) and provide distant role models (Sharen and McGowan 2019). Good case study features include a detailed, yet concise communication of a story, components of conflict and thought-provoking issues to encourage decision-making requirements (Davies 1993). Case studies enable students to engage with historical or current real-life situations through the application of theoretical knowledge (Kreber 2001), can provide a stimulus for inquiry (Levis and Petruli 2012) and active learning, and may develop students’ critical thinking and problem-solving skills (Bean 2011; Nelson and Crow 2014). 



Reduce negative feelings 

expressed by marginalised 

students (Jester 2018).

Empower students to challenge 

stereotypes 

(Rios, Stewart, and Winter 2010).

Promote change and challenge 

societal issues 

(DeLuca et al. 2022). 

Reducing gendered assumptions 

within male domains 

(Sharen and McGowan 2019). 

Provide aspiration / inspiration 

(Universities UK 2019). 

Challenge students with 

privileged identities to engage 

with the topic of diversity 

(Vianden 2018).

CURRICULA REPRESENTATION



- Primarily white male protagonists and limited incorporation of

EDI issues (Center for Equity, Gender and Leadership 2020).

- Hidden curriculum tacit messages
WHY?

Perpetuate the existing status quo in which business leaders are traditionally white males -

create unintended learning about appropriate role behaviours and work skill abilities 

(Sharen and McGowan 2019). 

Socialise students to business 

community and school values 

(Høgdal et al. 2021).

Communicate what does (or doesn’t) matter  

(Rios, Stewart, and Winter 2010). 

CASE STUDY REPRESENTATION

Presenter Notes
Presentation Notes
Hidden curriculum in the management education context, scholars (Blasco 2012; Borges et al. 2017; Ehrensel 2001; Høgdal et al. 2021; Ottewill, McKenzie, and Leah 2005; Sharen and McGowan 2019) conveys learnings about values and involves a socialisation process. Tacit messages (messages that are implicit and / or not explicitly articulated), may be communicated through formal curriculum design and delivery (including classroom examples and cases studies) (Blasco 2012; Høgdal et al. 2021).Case studies - key pedagogical tool, particularly within management disciplines. A need exists for further research that scrutinises diversity in the curricula (Taylor et al. 2021) and transcends statistical analysis, to provide insights into the reasons behind underrepresentation in curricula content. 



THE RESEARCH

1. Explore educators’ decision-making processes,

including the representative groups used (if any),

when selecting / creating case studies.

2. Explore educators’ perceptions regarding the

challenges to achieving higher levels of

representation in case studies are investigated.

Sport management curricula – case studies 

Presenter Notes
Presentation Notes
Factors that influence educators’ curricula content decisions, including case studies, are rare. There is a relative absence of sport management educators’ curriculum perspectives. Diversity challenges within the student cohort, faculty and industry, make sport management an interesting context to explore representation. Though the white, maleness of sport management faculties is frequently cited (DeLuca et al. 2022; Morris, Vooris, and Mahoney 2019; Vianden and Gregg 2017), staff demographics have rarely been the subject of detailed academic interrogation. Roberts (2015) identified five curriculum orientations (discipline based, professional and academic orientation, personal relevance orientation, social relevance and reform orientation and systems design orientation) that captured the alignment between academics’ curriculum decisions and their beliefs about educational purposes. 



Sports Science and Leisure Studies
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(6th lowest)

Comparison of 26 non-SET departments with available data

Presenter Notes
Presentation Notes
Sports Science and Leisure Studies (SSLS) provides insight into UK sport departments Of the 25 non-SET (science, engineering and technology) departments with available data, SSLS had the third lowest proportion of female staff (37.1%). Of the 26 non-SET departments with available data, SSLS had the second lowest proportion of UK BAME staff (3.4%), fourth lowest proportion of non-UK BAME staff (17.9%) and sixth lowest proportion of disabled staff (4.9%).Similar SSLS non-SET data was not included within Advance HE’s Students Statistical Report (2022). However, in Jones, Brooks, and Mak’s (2008) research, almost 40% of programmes reported female students as  20%, whilst more than 81% of programmes reported ethnic minority students as  20%. Recent insights indicate marginal success in diversifying the sport management student cohort (Barnhill, Czekanski, and Pfleegor 2018; Morris, Vooris, and Mahoney 2019).



REPRESENTATION IN THE CURRICULA
Theoretical Framework: Jester (2018)

Descriptive Representation

 Representatives possess the same 

composition as the represented ‘society’ 

(Pitkin 1972).

 Student group?

 Industry?

 Society?

Substantive Representation

 The interests of certain groups are advocated 

by representatives (Pitkin 1972). 

 E.g increased references to topics affecting 

marginalised groups (Jester 2018).

Roberts’ (2015) Field of Curriculum Decision-making 

Presenter Notes
Presentation Notes
Reconceptualisation of representation in the curricula. 



 Purposive sampling - sport management programmes at two post 

1992, teaching intensive universities in the midlands of the UK

 Semi-structured, online video interviews (average 41 min)

 The final sample included 11 (6 male and 5 female) non-disabled, 

experienced university lecturers. 

 All males were white (no BAME male sport management lecturers 

worked within either department). 

 Of the females, three were white and two minority ethnic (no 

black female sport management lecturers worked within either 

department).

 Thematic analysis (Braun and Clarke 2006) 

METHODOLOGY AND ANALYSIS

Presenter Notes
Presentation Notes
Using publicly accessible information on the institutions’ sport management course page, sport management educators were invited by email to participate in the research. Subsequently, snowball sampling was used; interviewees referred other sport management academics in their department whose details were not listed on the course page. All participants met the inclusion criteria of an educator responsible for creating and teaching content for modules on higher education sport management programmes in the UK. The researcher recognises their own positionality and commonality with participants as an active sport management educator; this shared occupational positioning potentially aided access to the ‘field’ (Berger 2015).Teaching experience ranged from 2 to 12 years (average 7 years), and all possessed undergraduate teaching experience. Of the 11 participants, 4 were international faculty (two non-UK, white males and two non-UK, minority ethnic females). Regarding the first objective, Jester’s (2018) reconceptualisation of representation within the curricula was used to deductively develop codes related to descriptive and substantive representation. Regarding the second objective, given the lack of research related to challenges associated with enhancing representation in the curricula, a grounded research approach was adopted. Themes and codes were inductively developed, and the data analysis involved an iterative, theme refinement process (Corbin and Strauss 2014).
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(Informed by Roberts’ (2015) Field of Curriculum Decision-making and Analytical Findings)



Descriptive        
Representation

Student homogeneity = descriptive 

representation of society 

 Positively influence beliefs and normalise perceptions of 

competent female managers.

 However, narrow focus upon women (or women’s sports) 

and black identities. 

2022

The students need to see that, to see that barriers 

can be broken, that people who aren’t white and 

male can achieve these roles and do these jobs as 

well as all the male predecessors. 

DISCUSSION

Presenter Notes
Presentation Notes
This finding supports the link between descriptive representation (of the student body) and substantive representation (Childs 2008) in the curricula content. Due to insufficient members of particular groups, educators were concerned that descriptively aligning case studies to the student body would provide insufficient focus upon substantive issues. Further awareness raising regarding the representation of other salient and intersectional identities and alternative sports / sporting events. However, positive influences may require sustained exposure (Rios, Stewart, and Winter 2010). 



Substantive
Representation

Lived experience: I think I look at it because I’m from a community, Asian, and also female, and I have 

been discriminated against. I see it a lot, so I’m thinking about it all the time. I feel a responsibility to raise 

these issues, like racism and discrimination for myself, and for others like me. (Rachel)

DISCUSSION

Presenter Notes
Presentation Notes
This finding supports the link between descriptive representation (of the student body) and substantive representation (Childs 2008) in the curricula content. Due to insufficient members of particular groups, educators were concerned that descriptively aligning case studies to the student body would provide insufficient focus upon substantive issues. Further awareness raising regarding the representation of other salient and intersectional identities and alternative sports / sporting events. 



Case studies as a tool for active learning that can develop critical thinking and problem-solving skills 

(Bean 2011; Nelson and Crow 2014) regarding social issues in sport management  CHANGE AGENTS 

Last season there was actually a decrease in the

hiring of female and BAME individuals in senior

management roles. I ask them to think, why

was this code introduced? What is the problem,

why aren’t these clubs or leagues achieving the

targets? What strategies could they implement

to improve? (Amelia)

Substantive      
Representation

Presenter Notes
Presentation Notes
Critique everyday assumptions and experiences 



2022

Substantive      
RepresentationHowever, narrow focus upon gender equality issues (specifically the gender pay gap, underrepresentation of women in 

leadership, sexism and discrimination) and racism. 

2023
We have been made aware of two disturbing 
incidents over the weekend involving anti-
semitism which are now under investigation.

Presenter Notes
Presentation Notes
Safeguarding 



Substantive      
Representation

PolicyMarketing (products)

Sustained exposure to substantive issues is required to socialise the next generation of managers

(DeLuca et al. 2022; Høgdal et al. 2021). 

Strategy

Presenter Notes
Presentation Notes
Sustained exposure throughout the programme curricula – Programme Leaders to work with programme team to map key issues and opportunities for integration. 



Explore educators’ 

perceptions regarding the 

challenges to achieving 

higher levels of 

representation in case 

studies are investigated. 

MACRO

MESO

MICRO

Resources 
(workload)

Faculty 
diversity

Educators’ 
knowledge

Students’ 
knowledge and 
interest

Presenter Notes
Presentation Notes
“If only minority people talk about issues, then it never gets beyond minority people talking about it” - Interviewee



After having a conversation with a colleague [female]

last year about this, I realised I have maybe taken it for

granted that everyone views it the way I do. There is

maybe more of a responsibility on my end to tailor

more content and more cases to different

backgrounds.

I took some of it for granted, just assuming that the

students would have heard of this, surely. No one in

the class of maybe 70 students ever heard of them. So

I said, okay, let’s see what it’s about. And it was cool

because afterwards a number of students came to me

and said it was really nice that this was an example.



Implications: critical reflection to infuse both descriptive and substantive representation



 Transparent, informed discussions with various stakeholders (including educators and students). 

 Adequate provision of time, resources, training and recognition. 

 Implement recruitment strategies that diversify the faculty (Vianden and Gregg 2017).

 Institutionalise the value of representation, foster a culture of commitment, and encourage 

positive, sustained change amongst all educators (including representatives of marginalised 

groups) responsible for curriculum content creation. 

INSTITUTIONAL IMPLICATIONS

Presenter Notes
Presentation Notes
Conversations with students can also provide illuminating insight into EDI issues of importance to students (although the relatively homogenous nature of the student cohort may limit the scope of issues identified). However, the path between descriptive and substantive representation is not always linear (Childs 2008). Even where faculty diversity has been achieved. Although data saturation was reached, the findings were limited to the perception of sport management educators at two UK universities. Further investigation is needed to explore whether the findings are shared by additional sport management educators. Further qualitative research could explore the perspectives of additional stakeholders, including students and senior management, and their expectations of representation in the curricula. Research is also needed to exemplar good representative practice within the curricula content, particularly within programmes with relatively homogenous cohorts. 



Questions?
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