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Outline of the MOOCs. http://bit.ly/2gYvCDaAlso some links to the Teaching with Tablets materials:Link to project blog: https://mypad.northampton.ac.uk/teachingwithtablets/Link to course enrolment: bit.ly/TWT16Link to Google+ community: bit.ly/GplusTWT16 



Four MOOCs:
1. Let’s Teach Computing
Course content: https://openeducation.blackboard.com/mooc-
catalog/myCourses?tab_tab_group_id=_12_1
Online Community:
https://plus.google.com/communities/112335386477156503633
2. Teaching with Tablets
Course content:
https://openeducation.blackboard.com/mooc-
catalog/myCourses?tab_tab_group_id=_12_1
Online Community: https://plus.google.com/communities/108510780639510097712
3. Technology Outdoors
Course content: http://dlaberasmus.eu/courses/stem-steam-online-course
Online Community: 
https://plus.google.com/u/0/communities/117458443566280105364
4. STEM to STEAM
June 2018: http://dlaberasmus.eu/courses/stem-steam-online-course/

Papers:
Smith, N., Caldwell, H., Richards, M., and Bandara, A., 2017. A comparison of MOOC development and delivery approaches. The International Journal of                                
Information and Learning Technology, 34(2), pp.152-164
Caldwell, H. and Heaton, R. (2016). The interdisciplinary use of blogs and online communities in higher education. The International Journal of 
Information and Learning Technology (IJILT) 33(3) p2056-4880.
Caldwell, H. and Smith, N. (2017). The online learning hive: transfer to practice within a MOOC community of educators. The International Conference on 
Information Communication Technologies in Education (ICICTE 2017) Proceedings, Southampton Solent University.
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Comparison

Learndash 
Wordpress
Embedded Google Docs
Padlets
Google +
iMovie
Green screening
Zeemaps
Twitterchats
Webinars
Digital badges
Blackboard Open 
Education



● Targeted at a niche audience
● Based on project dissemination 
● Pedagogic flexibility
● Structured connectivist approach
● Has a life cycle: a cohort talking, 

reflecting and doing 
(participation and reification) 
(Wenger)

● Shared pace and mutual 
engagement

Measures of success:

● Evidence of change
● Transfer to practice (Or of intent) 

Or beliefs? 
● Quality of community 

relationships
● Personalised experience 
● Sustained debate

Hybrid small scale MOOCs



The Technology Outdoors MOOC 
was multi-modal in both the way 
content was shared as well as 
within the material produced and 
shared by participants. This sets 
it apart from the other online 
MOOCs currently available. The 
visual nature of digital artefacts 
both drew in and inspired other 
participants resulting in a 
community of practice developing 
quickly for a core group of users.

Structure

Presenter Notes
Presentation Notes
There was a balance of talking and doing in the course design, with 4 weekly themes each with 7 units asking participants to browse, reflect and share. Multimodality was important given the international audience and authors, and also in the light of the theme and context. Visual examples showed technology tools in action, together with examples of digital artifacts as a prompt for transfer of ideas to practice. The structure gives our learning community a life cycle, as a cohort engages with the materials and moves through the process of talking, reflecting and doing together. Pace and mutual engagement are important in order to create a responsive and fertile online community. 

http://www.youtube.com/watch?v=fYwS4QvZ-zI


A Google + community 
gave us a visual platform 
for reflecting and sharing 
ideas prompted by the 
course materials and a 
forum for discussions on 
the weekly themes. 

Link to the online community: https://plus.google.com/u/0/communities/117458443566280105364 Examples from practice: DLaB

Community

Presenter Notes
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Following on from the course materials, the G+ community is also highly visual, and is a good example of balancing talking and doing. Most posts have an example of the ‘doing’ : variations of the digital artifacts used across different educational contexts, followed by a discussion in the comments. Through this process the participants are developing:• joint enterprise - a collective understanding of what the community is about, its purpose • mutual engagement - interacting and establishing norms, expectations, and relationships  • shared repertoire - using communal resources (Wenger, 1998)ReferencesWenger E. (1998). Communities of practice: Learning, meaning and identity. New York, NY: Cambridge University Press.Wenger, E., Trayner, B., & De Laat, M. (2011). Telling stories about the value of communities and networks: A toolkit. Heerlen: Open University of the Netherlands. 

https://plus.google.com/u/0/communities/117458443566280105364


Talking and doing

Presenter Notes
Presentation Notes
The online community allows for dynamic interaction between tasks, instructors and learners. Here we see a transfer of ideas from the MOOC to practice, as an idea used with university students is adapted for use in Year 2 Primary. There is reflection on the impact of using technology to provide a focus for children’s ideas. One teacher decides to make a drawing of one of the posted images and another reflects on the cross curricular potential of the digital artifact. This illustrates peer to peer knowledge transfer and is a good example of the interplay of talking and making. It also shows the continuous crossover between the real and the virtual worlds.



Examples from practice: DLaB

Physical and digital

Presenter Notes
Presentation Notes
In this example, a MOOC participant posts on her blog and in the community about her research on the Doppler and RedShift effects from the Outdoor Science week. She develops these ideas through photography and art, and posts the results on G+. The resulting commentary includes a discussion about STEM to STEAM, passing on new ideas and resources, and a sharing of artistic techniques which prompts an intention to transfer to practice from another teacher. These ideas move from the digital to the physical domain and back again. Peer to peer learning occurs naturally, arising out of social behaviour and we can see that the collective learning potential exceeds that of the individual. Other blogposts inspired by the MOOC:https://artofanomad.blogspot.co.uk/2017/05/technology-outdoors-week-2-art-in.htmlhttps://learningtechnologylizard.wordpress.com/2017/05/15/mooc-week-2-art-in-the-environment/



Sharing previous practice
‘I have already posted some work done
earlier this year on Google+ and feel that my current practice sits very well alongside the Virtual Sculptures case study.’
Sharing actual practice
‘My year 1 children loved this activity.’
‘I set a small group a challenge of...creating 3D models in our local environment.
This is what they came up with.’
Sharing intention to practice
‘I will be checking out Sculptris and Meshmixer and will report back.’
‘Plan is to take the models outside and photograph them in 'real' places. Green screen could be another good plan too.’
Responding to the MOOC content
‘Nightingale Class have been exploring Surrealism...they have begun to use green screen imaging to place their trees in a 
range of settings both real and imaginary.’
Responding to the Post content
‘Wow! 👏👏👍👍 Great pictures+idea! 😊😊 I will certainly try GIMP!’
‘Excellent idea, I am going to look into this one and give it a go’.
‘Love the creativity of your Y6s, Ian. Will share their work with our Y4s as it may encourage them to continue exploring 
surrealism.’

Sharing practice



Visual posts can act as anchors for talking and making 
within online communities.
They prompt participants to collectively explore practical 
tools and techniques in the physical and digital spheres, and 
then relate them to pedagogical approaches and beliefs.
This can result in complex and rich seams of learning that 
take ideas in directions across different educational 
contexts beyond the original course content.
This activity may cross boundaries of subject areas, age 
groups, countries and cultures.
Sometimes it is the crossing of such boundaries that 
provokes fresh ideas and insights:

e.g. An English response to a post of skiers in Norway:
‘I love this idea and am wondering how it would work with a less 
stunning landscape. In my mind I am thinking of a range of 
different windows into the play that goes on in the playground or 
as Liz mentioned creating the peculiar - that would maybe add a 
spark to a more basic background.’

Learning process



● Transfer to practice is often a complex process 
that is dependent on cycles of action, reflection 
and peer appreciation.

● Importance of the human factor: nurture the 
community and respond quickly.

● Allow members to get to know each other and 
build an atmosphere of non-competitiveness 
and interpersonal trust based on mutual 
appreciation.

● Low level comments are often a precursor to 
more purposeful participation.

● There is an interplay of three dualities in the 
online communities: ‘digital and physical’, 
‘personal and collective’, and ‘talking and 
making’.

Knowledge creation in an online community is 
an iterative process that involves multiple and 
reciprocal interactions with content and 
others. Reciprocity in online communities 
leads to satisfaction, which in turn enhances 
knowledge self-efficacy and furthers 
intentions to continue sharing knowledge 
(Cheung et al., 2013). 

Lessons learned
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Cheung, C.M., Lee, M.K. and Lee, Z.W., 2013. Understanding the continuance intention of knowledge sharing in online communities of practice through the post‐knowledge‐sharing evaluation processes. Journal of the Association for Information Science and Technology, 64(7), pp.1357-1374.
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helen.caldwell@northampton.ac.uk

@helencaldwel
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