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The European 
Community

A union based on 

common principles but 

divided by great social, 

cultural, and economic 

differences and 

inequalities 

[http://europa.eu/about-

eu/countries/] 

http://europa.eu/about-eu/countries/


Understanding Europe: some facts
Europe has a long and complex history during which various countries and 

empire fought and allied with each other. 

So what is Europe like now?

•Population - 495 million inhabitants — the world’s third largest population after 

China and India; recent increase in immigration, but lowering of birth rate. Europe 

is an ageing society.

•Quality of life – calculated as GDP
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Employment in Europe: the good days
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http://europa.eu/about-eu/facts-figures/economy/index_en.htm

http://europa.eu/about-eu/facts-figures/economy/index_en.htm


Post 2009: increasing unemployment rates



Youth unemployment: the real crisis



EDUCATION IN EUROPE

Facts and Figures



International Standard Classification of 
Education (ISCED), 2011 

LEVEL TYPE OF EDUCATION

ISCED LEVEL 0 Early Childhood

ISCED LEVEL 1 Primary

ISCED LEVEL 2 Lower Secondary

ISCED LEVEL 3 Upper Secondary

ISCED LEVEL 4 Post-secondary non-tertiary

ISCED LEVEL 5 Short-cycle tertiary

ISCED LEVEL 6 Bachelor or equivalent

ISCED LEVEL 7 Master of equivalent

ISCED LEVEL 8 Doctoral or equivalent

Schematic overview of education system and classifications across all countries of 

the EU



Early childhood education

There has been a steady progress in the participation of young children (4-

compulsory start), but the inclusion of all children and particularly those with 

disabilities and special educational needs is uneven and problematic (Devecchi et 

al, 2012).



Compulsory Education enrolment 

The trends for enrolment in secondary education are not even across the EU. For 

example, there has been a significant decline in the number of pupils in compulsory 

education in many Eastern European countries during the last decade mainly due to 

low birth rate and emigration. This last point raises questions about the inclusion of 

immigrant children in other countries. 



Expected Years in Education

On average EU students can expect to stay in education for around 17 years. This 

average has not changed much in the last ten years, but there are great variations 

across the EU countries. These variations have implications for inclusion, but the 

data is complex since it has to take into account other factors such specific 

economic realities.



Student/teacher ratios in secondary education

The same trends in decreasing student/teacher ratio is noticeable in secondary 

education.



18 years old in education

http://epp.eurostat.ec.europa.eu/tgm/mapToolClosed.do?tab=map&init=1&plugin=1&language=en&pcode=tps00060&toolbox

=types

http://epp.eurostat.ec.europa.eu/tgm/mapToolClosed.do?tab=map&init=1&plugin=1&language=en&pcode=tps00060&toolbox=types


Gender issues: students at vocational and tertiary education

There are more males in vocational tertiary education, but on average more women in 

tertiary/university education. 



Gender issues: teaching as a feminised profession?

Although less women teach at 

secondary level, women dominate the 

teaching profession. Issues have been 

raised as to whether education is a 

feminised profession and whether this 

impacts on the education of boys and 

whether male teachers are better at 

ensuring that male students are 

included.



INCLUSION IN EUROPE



Diversity as the common feature

One 
Europe?

One 
Europe?

Education 
systems

Education 
systems

Curriculum Curriculum 

Teaching & 
assessment 
Teaching & 
assessment 

Classification of 
disability & SEN
Classification of 
disability & SEN

Nationally 
relevant social 

issues

Nationally 
relevant social 

issues

National human, 
financial and 
intellectual 
resrouces

National human, 
financial and 
intellectual 
resrouces



Diversity of education structures



School evaluation – external criteria
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School evaluation – pupil performance

P 44



School autonomy – Human resources



School autonomy – Financial resources



School autonomy – Teaching & Learning



School autonomy – Responsibility for teacher employment



The politics of inclusion: 
brief historical journey, 1960-2013

Human rights and 

anti-discrimination 

legislation

Towards inclusive 

schools

Inclusion as a 

global issue

Schooling, 

education and 

personalisation

The economic crisis 

and the need for 

social inclusion

1960-19801960-1980 1990-20001990-20001980-19901980-1990 2008 - …2008 - …2000-20082000-2008

From 

segregation to 

integration

From 

integration to 

inclusion

Education as 

human capital 

for economic 

development

Austerity but 

also 

development 

and growth

Schools in the 

community



Development of inclusion in England: an example

Historical development

1944 1978 2003 2011 …

11 

categories of 

disability; 

three tiered 

system of 

education; 

special 

schools

Introduction of 

special 

educational needs; 

mainstreaming; 

school autonomy; 

national curriculum

Focus on wellbeing 

personalisation, social 

inclusion and social 

inequalities; return to 

medicalised labels; 

managerial approach 

to school autonomy; 

focus on standards 

and attainment

Proposed revised system: 
• New system of 

identiication
• More power to parents, 

less to local authorities
• Privatisation of 

education and services

Warnock report

Education Act 1944
Every Child Matters

Support and 

Aspirations



Major international legislation

• The Salamanca Statement (UNESCO, 1994)

• UNESCO Dakar Framework for Action Education for All: Meeting our 
Collective Commitments (2000)

• Charter of Luxemburg (1996)

• Madrid Declaration (2002)

• The Standard Rules on the Equalization of Opportunities for Persons with 
Disabilities (UN, 1993)

• Council conclusions on the social dimension of education and training 
(2010)

• strategic framework for European cooperation in education and training ("ET 2020")

http://ec.europa.eu/education/lifelong-learning-policy/policy-framework_en.htm


EU position

Raising Achievement for all learners is a priority at 

European level as set out in the Education and Training 

2020 Framework (ET 2020) and the high cost of school 

failure is increasingly being recognised. Raising the 

achievement of all learners is not a policy initiative but an 

ethical imperative that will best be achieved by providing 

quality education in inclusive settings. 

EADSNE – Raising Achievement for All Learners – Quality in Inclusive 

Education [http://www.european-agency.org/publications/ereports] 

http://www.european-agency.org/publications/ereports


Strategic Framework for European Cooperation in 

Education and training 

(‘ET 2020’)

Aims

The long-term strategic objectives of EU education and training policies are:

• Making lifelong learning and mobility a reality; 

• Improving the quality and efficiency of education and training; 

• Promoting equity, social cohesion and active citizenship; 

• Enhancing creativity and innovation, including entrepreneurship, at all levels of 

education and training. 

The benchmarks for 2020 are:

• at least 95% of children between the age of four and the age for starting 

compulsory primary education should participate in early childhood education; 

• the share of 15-years olds with insufficient abilities in reading, mathematics and 

science should be less than 15%; 

• the share of early leavers from education and training should be less than 10%; 

• the share of 30-34 year olds with tertiary educational attainment should be at 

least 40%; 

• an average of at least 15 % of adults (age group 25-64) should participate in 

lifelong Learning 



EU education policies since 2000



How can we make inclusion work?

InclusionInclusion
Attainment Attainment Inclusion Inclusion Attainment Attainment 

Situation 1: how things are Situation 2: how things could be 

Inclusion and attainment, as the measurable outcomes, 

should work together in synergy not in competition so that 

only those children who have the abilities (and family 

resources) can excel and benefit from education.



How to define ‘Inclusion’?

Education of children with disabilities in the 
general school system (Department of Education, 2013, 

Inghilterra)

Is this an appropriate definition? To what 
extent it is ‘inclusive’? 



Some other definitions

Being a full member of an age-appropriate class in your local school doing the same 
lessons as the other pupils […]. (Hall, 1996)

Inclusion can be understood as a move towards extending the scope of ‘ordinary’ 
schools so they can include a greater diversity of children (Clark, Dyson and Millward, 
1995)

Inclusion describes the process by which a school attempts to respond to all pupils as
individuals by reconsidering its curricular organisation and provision (Sebba, 1996)

Inclusive schools are problem-solving organisations with a common mission that 
emphasises learning for all students (Rouse and Florian, 1996)

In Florian, L. (1997)



Some current terminology

• Widening participation

• Participation 

• Schools for All

• Achievement for All

• Education for All



The key principles of inclusion

Recognise diversityRecognise diversity

Imagine a different 
school

Imagine a different 
school

Ensure active 
participation
Ensure active 
participation

Develop 
collaborative 

practices

Develop 
collaborative 

practices

Diversity is a common features of humanity

Inclusion does not stop at ensuring children have a 
place in school. being inclusive means to ensure that 
all children participate in education. Inclusion is the 
right to, in and through education 

Inclusion is an ongoing process which 
demands everybody’s collaboration

An inclusive school is a different school and 
one that can learn from itself so as to 
promote change, development and growth



Key principles for promoting inclusive practice

Widening 
participation

Widening 
participation

Responding to 
learners’ voices
Responding to 

learners’ voices

Active 
participation of 

learners

Active 
participation of 

learners

Positive teacher 
attitudes 

Positive teacher 
attitudes 

Effective teacher 
skills

Effective teacher 
skills

Visionary school 
leadership

Visionary school 
leadership

Coherent 
interdisciplinary 

services

Coherent 
interdisciplinary 

services



The challenges of developing an inclusive school

Principles Challenges

Attitudes towards 
disability and social 
disadvantage closely 
linked to notions of 
innate child’s ability 
and performance

Systems of 
classification of 
disability and inflexible 
assessment systems



An Inclusive Pedagogy

1. A shift in focus from one that is concerned with only 

those individuals who have been identified as having 

‘additional needs’, to learning for all—the idea of 

everybody (not most and some);

2. Rejection of deterministic beliefs about ability (and the 

associated idea that the presence of some will hold 

back the progress of others); and

3. Ways of working with and through other adults that 

respect the dignity of learners as full members of the 

community of the classroom.

Florian, L. and Black-Hawkins, K. (2011)



Or a ‘special’ pedagogy?

General 

Differences

position

Pedagogical needs

Unique

Differences

position

Common to all

Specific to the group

Unique to individual

Continuum of pedagogical strategies

Norwich, B. and Lewis, A, (2005)



Is inclusion …

An impossible dream?

A beautiful idea but 

impractical?

Inclusion is about a school for all and which belongs to 
all. Such a school is not only a right of every person, but 
also a responsibility of every citizen. An inclusive school 
is an act of human and civic responsibility. [Devecchi, 
Bocconi, Milan, 25 March 2013]

Inclusion is about a school for all and which belongs to 
all. Such a school is not only a right of every person, but 
also a responsibility of every citizen. An inclusive school 
is an act of human and civic responsibility. [Devecchi, 
Bocconi, Milan, 25 March 2013]
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