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CONTEXT

- English for Academic Purposes (EAP)

- Action Research: Supporting ‘International’ Students

- Longitudinal study – multiple phases informed by 

findings

- Initial focus (1st phase) on pre-sessional programmes 

- Main intake: East/Southeast Asian countries



DEFINITIONS

- ‘International’ students:
 - “unhelpful term” (McKinley, 2023) - “contested and weakly defined” (Ploner, 2018)

- Interculturalism: 
 - Knowledge of self and others; skills to interpret and relate; skills to discover and/or 
interact; valuing others’ values, beliefs and behaviours; relativising one’s self (Deardorff, 
2006). The 5 savoirs (Byram, 1997; Corbett, 2003).
 
- Transculturalism:
 - Extends the idea of intercultural by implying change as a result of interaction (Song 
and Cadman, 2012)
 - “Transculturalism is the process of reaching beyond interculturalism in education, 
to create a shared culture that is different from the original cultures of both teachers and 
students” (Cadman, 2000)

= LEARN ABOUT

= LEARN FROM AND 
BE INFLUENCED BY



CURRENT STUDY: 
AIMS

• Explore the value of using an intercultural 
(IC) approach.

• Mitigate the impact of the ‘three shocks’ 
(Ryan, 2005)

______________________________________

Development of ICC is “often overlooked” in EAP 
(Douglas and Rosvold, 2018:37). 

Pedagogic interventions - not changing the PEP.

Focus on in-class performance, not assessment 
performance.



PREVIOUS RESEARCH

- ‘Three shocks’ = language, culture, academic shock (Ryan, 2005)

- 35% of students developed mental health issues (Atack, 2018)
  - 69% suffered for 2 years or more.

- First three months most difficult (Quan et al., 2013)

- Focus on ‘transition, orientation, adjustment’ (Brown and Holloway, 2008)

- Financial assets (Brown and Holloway, 2008; Ryan, 2005)



(HESA, 2023)



SALIENT POINTS FROM LITERATURE

- ‘Three shocks’ = language, culture, academic shock 
(Ryan, 2005)

- Psychological adjustment was lowest at matriculation.         
(Ward et al., 1998, cited in Furnham, 2010)

- A more active approach to integrational support is crucial 
(Thorpe et al., 2017)

- Intercultural and transcultural competence should be  
actively embedded through institutional engagement 
(McKinley et al., 2019)



THE CHALLENGE

“It’s all very well to do things that attract students 
in, but it’s what you do when they are here that’s 
important, and that we don’t do … we don’t claim to 
understand it.”
    (Robson and Turner, 2007:14)

“It is not good enough for a university to simply rely 
on the organic nature of participation in various 
communities, and … engagement should be actively 
promoted at programme design level.”
    (McKinley et al., 2019:16)



QUESTION 

What concerns do you have (if any) about so-
labelled ‘international’ students in your context?

Please go to go.H5P.com and enter the code 
given.

http://go.H5P.com


RESEARCH QUESTIONS 

- What do ‘international’ students need support with for smoother 

integration into UK higher education?

- What, if any, is the difference between student experiences on the pre-

sessional programmes between those who joined with a customised 

induction process and those without?

- First phase



CURRENT STUDY 

- Surveyed former PEP students (past 12 months) - 31/40 respondents

- Selectively applied findings (needs and wants) 

- Pilot induction (Autumn 2022)

- Follow-up survey for new students - 21/30 respondents

Facilitate smoother integration onto pre-sessional programmes through an intercultural approach.

- First phase



Important considerations:

1.Sample size (small)

2.Benefits may not be immediately obvious 

3.Materials are more interactive/digitised

4.Presupposes an engaged student

5.Not completely clear how they really feel

6.Face validity

7.Beneficial for staff



FORMER PRE-SESSIONAL INDUCTION

• Limited timeframe

• No transitional phase

• No allowances made for major 
differences

• High-stakes



FORMER STUDENT SUGGESTIONS FOR INPUT 
- Learning objectives and how to prepare
- More support with academic writing skills
- Distinguishing between lecturer accents
- Grading system and format/frequency of assessments
- More details about the curriculum
- Referencing and its importance
- Importance of pre-session tasks
- Hearing about past student experiences 
- Points of contact for issues e.g. IT
- More help with how to use the library
- Differences between academic and general English 
- Critical thinking process
- Meet the teachers before starting
- Introduce format of classes
- More speaking practice

ADDED
ADDED
NO
ADDED
NO
ADDED
ADDED
ADDED
ADDED
ADDED
ADDED
ADDED
ADDED
NO
NO



- Welcome Talks
- Using the Library
- Using the VLE
- Talks from Subject Specialists
- Meet the Teachers
- IT Support Session
- ISSS (visas)

LATEST INDUCTION 
ITINERARY Implementations:

• Using academic sources
• Using academic language
• Q&A with former PEP students 
• International student handbook
• Studying at a UK university (x2)
• Knowledge quiz
• Talks from subject specialists 

Pre-sessional Programme - 

Action taken: 
1.  Extended student induction (3 days)
2.  Designed new materials with an enhanced 
intercultural approach
3.  Acted on student feedback



PILOT PRE-SESSIONAL INDUCTION



KEY FINDINGS

- 16% said everything was clear before the course 
started.
- 48% said only some of the information about what 
they were expected to do was clear before the course 
started.
- Only 32% thought everything was clear during the 
course. 
- 61% said everything was clear by the end.
- large majority agreed suggested input would be 
‘quite’ or ‘very’ beneficial.

Former PEP students

(NB. This data may be slightly distorted due to length of time passed.)





KEY FINDINGS

- 95% felt the induction process helped them 
to feel more prepared.

- 90% said everything was clear before the 
course started.

- Most beneficial features were: Using NILE, 
UK Grading System, Academic Databases, 
Talking to Subject Specialists, Talking to 
Former Students, Comparing Academic 
Practices, and Academic vs General English.

Pilot PEP students
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(NB. 52% joined on 2nd or 3rd day.)





PILOT PRE-SESSIONAL INDUCTION FEEDBACK



FEEDBACK 
1. “More information and precautions about living in the UK”
2. “What behaviours are bad”
3. “Help with finding accommodation”
4. “Compare timezones and study times too”

5. “More introduction about the university and ABL”
6. “Some teachers talked too fast”
7. Longer “question and answer session”



Current Limitations

1.Partially addressed student feedback due to time constraints.

2.General needs analysis only (different students have different 
needs) 

3. ‘Hazy memory’ feedback from former students and low number 
of attendees on first day of pilot induction.

4.Promotion of English language fluency vs avoidance of English 
language hegemony (Svensson and Wihlborg, 2010)



How could you apply this (or 
how are you currently applying 
this) to your own context?

Please discuss with the person next to 
you for a few minutes.

go.h5p.com

http://go.h5p.com


WHAT MORE CAN WE DO?
• Carry out a survey to listen to student voices and explore how they would like to 

be better supported.
• Challenge our own assumptions about teaching and learning e.g. being active, 

asking questions, silence.
• Find out more about teaching styles they are used to and how they feel about 

them.
• Negotiate with students - ask how they feel about our teaching style. Could we do 

things differently?
• Co-construct processes, identity construction and negotiation of meaning.
• Justify our pedagogy not “We’re doing this because that’s what we do here”.
• Encourage students to share content from their own language and context.
       
(Adapted from Jones, 2022)



FURTHER READING 

1. ‘Research with International Students’ website:

 - https://researchintlstudents.com/essentials-reading-lists/

 - https://researchintlstudents.com/extended-reading-list/

2. Crose, B. (2011) Internationalisation of the Higher Education Classroom: Strategies to Facilitate 
Intercultural Learning and Academic Success. International Journal of Teaching and Learning in Higher 
Education. Vol. 23(3) Available from: https://eric.ed.gov/?id=EJ946165.

3. Griffith, R. L., Wolfield, L., Armon, B. K., Rios, J., and Liu, O. L. (2016) Assessing Intercultural 
Competence in Higher Education: Existing Research and Future Directions. (ETS Research Report 16-
25). New Jersey: Educational Testing Service. 
https://eric.ed.gov/?q=assessing+intercultural+competence+in+higher+education%3a+existing+research
&id=EJ1124785. ISSN: EISSN-2330-8516

4. Lopez-Jimenez, M. D, and Sanchez-Torres, J. (2021) Intercultural Competence Past, Present and Future: 
Respecting the Past, Problems in the Present, and Forging the Future. Singapore: Springer.

https://researchintlstudents.com/essentials-reading-lists/
https://researchintlstudents.com/extended-reading-list/
https://eric.ed.gov/?id=EJ946165
https://eric.ed.gov/?q=assessing+intercultural+competence+in+higher+education%3a+existing+research&id=EJ1124785
https://eric.ed.gov/?q=assessing+intercultural+competence+in+higher+education%3a+existing+research&id=EJ1124785


References - page 1
• Atack, P. (2018) Mental health concerns for international students. The Pie News. Retrieved from: https://thepienews.com/news/36-of-international-students-report-mental-

health-issues/. Accessed on: 20th March 2023.

• BALEAP (2023) PIM: EAP and Intercultural Communication. Retrieved from: https://www.baleap.org/event/pim-eap-and-intercultural-communication. Accessed on: 15th 

April 2023.

• Brown, L. and Holloway, L. (2008) The initial stage of the international sojourn: excitement or culture shock? British Journal of Guidance and Counselling, 36(1), pp.33-49.

• Byram, M. (1997). Teaching and assessing intercultural communicative competence. Clevedon, England: Multilingual Matters.

• Cadman, K. (2000) ‘Voices in the air’: evaluations of the learning experiences of international postgraduates and their supervisors. Teaching in Higher Education. Vol.5(4), 

pp.475–491

• Corbett, J. (2003) Implementing an Intercultural Approach. In: Corbett, J. (ed). An intercultural approach to English language teaching, pp. 31-46. Bristol: Channel View 

Publications Ltd.

• Deardorff, D. K. (2006) The identification and assessment of intercultural competence as a student outcome of internationalisation at institutions of higher education in the 

United States. Journal of Studies in International Education. Vol.10, pp.241-266.

• Furnham, A. (2010) Culture Shock: Literature Review, Personal Statement and Relevance for the South Pacific. Journal of Pacific Rim Psychology. Vol. 4(2), pp.87-94. 

DOI: https://doi.org/10.1375/prp.4.2.87

• HESA (2023) Non-EU student fees make up a quarter of London universities’ income. HESA [online]. Available from: https://www.hesa.ac.uk/data-and-

analysis/finances/income. Accessed on: 16th April 2023.

• Jones, D. (2022) Towards an intercultural pedagogy: what role EAP can play. In: Professional Issues Meeting (PIM): EAP and Intercultural Communication, June 2022. The 

University of Leeds: BALEAP. https://www.baleap.org/wp-content/uploads/2022/04/Debra-Jones_Towards-an-intercultural-pedagogy-what-role-can-EAP-play.pptx

https://thepienews.com/news/36-of-international-students-report-mental-health-issues/
https://thepienews.com/news/36-of-international-students-report-mental-health-issues/
https://www.baleap.org/event/pim-eap-and-intercultural-communication
https://doi.org/10.1375/prp.4.2.87
https://www.hesa.ac.uk/data-and-analysis/finances/income
https://www.hesa.ac.uk/data-and-analysis/finances/income
https://www.baleap.org/wp-content/uploads/2022/04/Debra-Jones_Towards-an-intercultural-pedagogy-what-role-can-EAP-play.pptx


References - page 2
• McKinley, J., Dunworth, K., Grimshaw, T., and Iwaniec, J. (2019) Developing intercultural competence in a ‘comfortable’ third space: Postgraduate studies in the UK. Language and Intercultural Communication. 

Vol.19(1), pp.9-22.

• McKinley, J. (2023) Transcultural Competence for ‘comfortable’ EAP: Transforming the conflicts of the 3rd space. In: Towards transcultural pedagogy: dynamics in global EAP, March 2023. Scotland: University of 

St. Andrews.

• Ploner, J. (2018) International students’ transitions to UK Higher Education – revisiting the concept and practice of academic hospitality. UK: University of Hull. https://hull-

repository.worktribe.com/preview/1541865/Academic%20hospitality%20paper%20JP_revised_proof_read%20version%20%20%281%29.pdf

• Quan, R., Smailes, J. and Fraser, W. (2013) The transition experiences of direct entrants from overseas higher education partners into UK universities. Teaching in Higher Education, 18(4), pp. 414-426.

• Robson, S., and Turner, Y. (2007) ‘Teaching is a co-learning experience’: academics reflecting on learning and teaching in an internationalised faculty. Teaching in Higher Education. Vol.12(1), pp.41-54. DOI: 

https://10.1080/13562510601102115

• Ryan, J (2005) The student experience: challenges and rewards. In Carroll, J. and Ryan, J. (Eds.) Teaching International Students: Improving Learning for All. (pp. 147-151) Oxford: Routledge. 

• Song, X. and Cadman, K. (2012) Education with(out) distinction: beyond graduate attributes for Chinese international students. In: Song, X., and Cadman, K,. (Eds). Bridging transcultural divides: Asian language 

and cultures in global higher education. Adelaide: University of Adelaide Press, pp. 269-283.

• Svensson, L. and Wihlborg, M. (2010) Internationalising the content of higher education: the need for a curriculum perspective. Higher Education. Vol. 60(6), pp.595-613. https://doi.org/10.1007/s10734-010-9318-

6

• Thorpe, A., Snell, M., Davey-Evans, S., & Talman, R. (2017) Improving the academic performance of non-native English-speaking students: The contribution of pre-sessional English language 

programmes. Higher Education Quarterly. [Online] 71 (1), 5–32.

https://hull-repository.worktribe.com/preview/1541865/Academic%20hospitality%20paper%20JP_revised_proof_read%20version%20%20%281%29.pdf
https://hull-repository.worktribe.com/preview/1541865/Academic%20hospitality%20paper%20JP_revised_proof_read%20version%20%20%281%29.pdf
https://10.1080/13562510601102115
https://doi.org/10.1007/s10734-010-9318-6
https://doi.org/10.1007/s10734-010-9318-6


Thank you for your participation.

Any Questions?

Please share your thoughts:

nadia.hards@northampton.ac.uk
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