Archives in the
Classroom
The Role of Radical
Collections in Engaging
Students and Diversifying
Archives
1.

Quick Housekeeping
Content warning – Some images in the
presentation come from the archive material.
Daniel Jones – Searchlight Collections Officer,
University of Northampton & Early Career
Fellow, Centre for Analysis of the Radical
Right.
Daniel.Jones@Northampton.ac.uk
Siobhan Hyland – Doctoral Candidate,
University of Northampton. Research
Assistant, Searchlight Archive.
Siobhan.Hyland@Northampton.ac.uk
Talk is focused on a project about the role of
Archival Sources within Active Blended
Learning, based on a journal article submitted
to the Archive and Records Association
journal.
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Background
Archive based around Searchlight Collection,
the records and archived investigations of
Searchlight magazine.
Searchlight founded in 1964 as an anti-fascist
and anti-racist organisation, monthly since
1975. Still published quarterly to this day.
Origins of Searchlight lie in Jewish defense
organisations 43 Group and 62 Group, later
incorporated more figures from labour
movement.
Contains lots of material from domestic and
international far-right and anti-racist
organisations.
One of the largest collections of its type, and
contains a number of duplicates that cannot
be disposed of in normal archival methods.
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But why are we here today?
Why are radical pedagogies in archival practice important to
diversity?
•

Archive professionals of the future will be
those who use archives in their education –
Historians or otherwise.

•

•

•

•

Eastwood, Terry. “A Personal Reflection on
the Development of Archival Education”
Education for Information 33, no. 2 (2017):
75-88. doi: 10.3233/EFI-170990.

Collection policies and outreach programs
are driven by those in the field. Archives are
under tremendous pressures, and
cataloguing lags years behind.

•

This is important when dealing with Radical
Collections which may have deeper
resonance with BAME and other diverse
student groups, and a Library, Archive and
Museum (LAM) sector that remains largely
white.

Radical Collections: Re-examining the Roots
of Collections, Practices and Information
Professions, edited by Jordan Landes and
Richard Espley, London: University of
London, 2018.

•

Decolonising the curriculum – important to
do. But unless sources and content are
decolonised as well as subjects, it won’t
address some of the issues some wish it to.

Beilin, Ian. “The Academic Research Library’s
White Past and Present.” In Topographies of
Whiteness: Mapping Whiteness in Library
and Information Science, edited by Gina
Schlesselman-Tarango, 79–98. Sacramento,
CA: Library Juice Press, 2017.
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The Project – Archives in the Classroom
Academic Year 16/17 – Funded by the Institute for Learning
and Teaching, University of Northampton
•

A model for using archival material to
enhance student engagement and improve
outcomes within an HE setting.

•

Built upon existing archive and heritage
sector practice.

•

Based around active blended learning model
– Physical teaching boxes, VLE-hosted
material, contextual videos.

•

Contextual material important – material
needs to be usable for teachers and tutors.
Also important to frame extreme material.

•

Bailey, Michael, and Simon Popple. “The
1984/85 Miners’ Strike: Reclaiming Cultural
Heritage.” In Heritage, Labour and the
Working Classes, edited by Laurajane Smith,
Paul A. Shackel, and Gary Campbell, 19-33.
Abingdon: Routledge, 2011.
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Theme Boxes
Available in tailored format or in prepackaged themes, which academics could
‘drag and drop’ onto their module’s VLE site.
Material cross referenced and arranged so
multiple boxes within one session could be
used, or multiple sessions within one module
VLE does pose obstacles to accessibility –
needs to be recognised.
Power, Christopher, Helen Petrie, Vasily
Sakharov, and David Swallow. “Virtual
Learning Environments: Another Barrier to
Blended and E-Learning.” In Computers
Helping People with Special Needs, edited by
K. Misenberger, J. Klaus, W. Zagler, and A.
Karshmer, 519-526. Berlin: Springer, 2010.
Boxes booked out in normal archival manner.
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Pilot Modules
Modules in Sociology, Criminology, History –
Undergraduate and Postgraduate.
Engagement varied – some one box for one
week, some multiple boxes over multiple
weeks + assessment.
Had to balance access vs archival processes –
but sharing of knowledge should be
prioritised alongside or over existing
professional practice.
Stevens, Flinn and Shepherd, ‘New
frameworks for community engagement in
the archive sector: from handing over to
handing on,’ International Journal of Heritage
Studies, vol. 16 no. 1-2, (2010)
Project assessed through surveys and
feedback sessions with tutors.
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Student Feedback
9 out of 33 access material digitally, 24 out of
33 in a blended fashion.
2 preferred digital, 4 physical, 18 blended
‘Archival Material enhanced my knowledge of
the subject’ – 93.9%
‘The archive material made the subject more
engaging to me’ – 90.9%
‘The use of archive material enhanced my
learning experience’ – 93.9%
‘There was sufficient material available’ – 97%
Were there any problems accessing the
material? – 100% reporting no problems
‘I would want to use similar materials in other
relevant modules’ – 90.9%
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Long-Form Feedback
‘Helped [me] remember the lesson better’
‘Looking at the material in person made it
more engaging’
‘[a] very enjoyable learning experience’
‘You get to use the materials of the past’
‘Being able to access them both digitally and
physically was useful’
‘Access to online sources made it easier to
complete work outside the classroom’
‘These publications have enhanced my
academic creativity and I would like to access
more digitally’
Some use of archival material since then for
English Literature – dystopian literature
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Conclusion
Overall, successful model which students
found engaging and which students claimed
deepened their understanding of topics.
Archival material highly engaging, more so
than other primary source material in ‘flat’ or
decontextualized ways
Did raise questions about confidence with
students – around referencing archival sources
and lack of confidence.
Project did reduce barriers to access – but
more needs to be done
Siobhan will speak about one of the ways we
tried to overcome some of those barriers
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Introduction to
Session 3 and
Session 4 of the
MOOC project
Siobhan Hyland
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Overview of the MOOC: in brief

Session 1: Introduction to the
MOOC
Session 2: Catalogue skills
Session 3: Critical Analysis
Session 4: Focus on: The Far
Right
Session 5: Referencing Skills
Session 6: Summary of Skills
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Session 3: Critical Analysis

• Key questions covered in this session:
• Is the argument supported by evidence?
• Are there any flaws?
• What is the argument trying to convince me of?
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Example activities
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Session 4: Focus on the Far Right
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Schedule of activities:
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Conclusion and reflections:

Key milestones:
• Filming of small clips to
insert into the sessions,
working with Learntech (Rob
Farmer) and engagement in
cross-faculty working.
• ILT Conference
• Project ended: June 2018.
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So what next
We are just submitting a funding bid to
examine directly what impacts this material
might have, negatively and positively, on its
use with BAME students within our cohorts –
and also engaging with the wider BAME
community to understand the
concerns/benefits.
Continuing to work on how these materials
can reveal ignored histories – women in antifascism, CARR Conference, May 2019
Continued archive expansion – ever onwards!
Small steps - #OnThisDay in anti-racism
Do get in touch if we can ever help or you
want to talk:
Daniel.Jones@Northampton.ac.uk
Siobhan.Hyland@Northampton.ac.uk
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